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Buddyz 
walk  
the cork

Popular TV series shows how schools  
can be made alcohol-free zones

Teacher Reporter

T
he fifth series of Soul 
City’s television series, 
Soul Buddyz, which will 
be flighted on SABC1 
soon, focuses on the 

presence of alcohol in schools and 
offers actions that children can 
take to make their schools alcohol-
free zones. The actions are based on 
real-life steps from Soul City’s Phuza 
Wize Drink Safe Live Safe campaign, 
launched this year to help reduce 
alcohol-related violence and encour-
age the creation of safer social and 
drinking spaces.

Thandiwe Nxumalo, the Soul Bud-
dyz series manager, says research 
shows that alcohol consumption by 
learners is prevalent in South Africa. 
“In 2008, the Medical Research 
Council interviewed more than 
10 000 students between grades 
eight and 11 as part of their second 
South African national youth risk 
behaviour survey and found alarm-
ing levels of alcohol abuse. Thirty-
five percent said they had consumed 
alcohol in the past month and 29% 
reported binge drinking in the  
same period.

“The situation is so bad that school 
principals are already calling in the 
South African National Council on 
Alcoholism and Drug Abuse (Sanca) 
to help learners suffering from 
hangovers and there have even been 
reports of alcohol consumption in 
primary schools.”

The 13-episode Soul Buddyz series 
is set in an urban centre in South 
Africa and closely reflects the lives, 
struggles and joys of eight- to 14-
year-olds in our changing society. 
The storyline depicts an exciting yet 
testing journey of the Soul Buddyz 
Club as they challenge the Amako-
poroshe, a gang that supplies alcohol 
to the school, in an attempt to cre-
ate an alcohol-free school without 
resorting to violence. To achieve this 
the Buddyz avoid direct confron-
tational tactics and work as a team 
using multiple approaches such as 
social media, interviews and com-
munity meetings to find ways to cut 
the supply of alcohol to the gang.

“In one episode, we see the conse-
quences of selling alcohol to children 
under the age of 18 and how a tavern 
owner who does so is reprimanded 

by the community who take collec-
tive action against it, helping the 
audience realise that one can learn 
skills to deal with conflict without 
being violent,” says Nxumalo.

In addition to providing guide-
lines on tackling the source of alco-
hol, the Soul Buddyz TV series also 
challenges the prevalence of alcohol 
abuse by learners.

Alcohol abuse has been found 
to be associated with truancy and 
absenteeism from school, and 
engagement in risky sexual behav-
iour. It is also important to note that 
violence involving learners is not 
confined to the school premises and 
school hours only, but happens off-
site and after school hours as well. 

The underlying message of Soul 
Buddyz focuses on violence preven-
tion and especially on the role of 
alcohol as a catalyst for violence. 

Other projects:
S o u l  B u d d y z  p a r e n t i n g 
 intervention
In partnership with Famsa and the 
Parent Centre, Soul City has devel-
oped an 11-session parenting train-
ing course. The aim of the course is 
to promote positive parenting and 
increased communication between 
parents and their children, particu-
larly on issues of sexuality, abuse, 
HIV and Aids, alcohol and violence. 

Soul Buddyz Club
Soul Buddyz Club (SBC) has more 
than 6 300 clubs nationally, with 
more than 130 000 members 
between the ages of eight and 14. 
The club aims to work with child-
ren and adults to create a platform 
that gives voice to and promotes 
real action for children’s health  
and wellbeing. 

Unit Guide: Alcohol-Free Schools  
The Alcohol-Free Schools Unit Guide 
engages and advises schools on how 
they could make their schools alco-
hol-free. The publication also sug-
gests ways that schools could engage 
stakeholders to write up an alcohol-
free school policy.  

Provincial leadership camps for 
grade seven learners
Fifty grade seven learners from each 
province attended a provincial lead-
ership camp designed to equip them 
with skills to engage with challenges 
presented by alcohol consumption 
and violent behaviour. 

Each learner was given a dispos-
able camera to use creatively to cap-
ture moments that depict the nega-
tive effects of alcohol use in their 
communities. They were trained 

at the camp to use the camera and 
given a basic overview of journal-
ism. The pictures captured will be 
used for a photo exhibition that will 
take place in each province early  
next year.

Learning communities 
The club will work in the 10 learning 
communities in which the Phuza Wize 
Drink Safe Live Safe Campaign is being 
piloted. Schools that do not have clubs 
in these communities will be recruited 

and trained to start clubs.
The club will also train two club 

members in each learning commu-
nity to be presenters at their local 
community radio stations. Their 
role will be to gather data and infor-
mation on alcohol-related violence, 
both challenges and successes, and 
present this on a one-hour children’s 
weekend slot.  

Campaign seminars 
Campaign seminars are used 

as a platform to share infor-
mation on the campaign with 
club members and facilitators.  
It is also a forum that creates 
opportunities for club members 
and facilitators to get involved in  
the campaign. 

For more information on Soul Bud-
dyz, contact Thandiwe Nxumalo on 
thandiwe@soulcity.org.za. For more 
information on Soul City, see www.
soulcity.org.za

Action: A scene from Soul Buddyz 5 in which the Buddyz organise a protest against the sale of alcohol to 
children. Photo: Suzy Bernstein

For the latest education news go to: 
www.mg.co.za/education

Education news
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A programme is placing graduates in 
struggling schools to teach maths and more

News

UPSKILL YOURSELF IN 
SCHOOL MANAGEMENT & LEADERSHIP

Edutel Skills Development in collaboration with 
the University of Johannesburg 

offers you the opportunity to upskill yourself in School Management 
and Leadership. This is a Qualification pathway that leads to the 
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Thabo Mohlala

T
he ailing South African 
education system is set 
to benefit from an ini-
tiative that places young 
and highly gifted uni-

versity graduates to teach maths, 
science and English to high school 
learners in poor communities.

Called Teach South Africa (TSA), 
the programme is the brainchild of 
the South African business commu-
nity and seeks to boost the country’s 
economic growth by providing these 
much-needed skills to educationally 
disadvantaged learners. 

As a start, the programme is focus-
ing on Gauteng-based high schools, 
but it will be rolled out to other 
provinces at a later stage, with Lim-
popo being next. 

Graduates, also known as “ambas-
sadors”, are carefully selected and 
then sent to needy schools for a 
two-year teaching experience. They 
do not necessarily have to have a 
teaching background as some are 
drawn from disciplines such as 
engineering, music, psychology and 
communications. 

The idea is that, with their diverse 
experience and skills, the ambassa-
dors will enrich and inspire learners 
both within and outside the class-
room. Besides complementing the 
current pool of teachers, TSA will 
leverage support from its partners 
to improve school infrastructure, 
provide teaching resources and 
train teaching staff on subjects such 
as best governance practices. 

The Gauteng education depart-

ment has bought into the idea and 
plays a key part in selecting deserv-
ing schools as well as paying sti-
pends to the ambassadors.

TSA’s marketing manager, Tim 
Isabirye, said that, before the gradu-
ates are deployed, they undergo 
a rigorous selection process that 
includes in-depth one-on-one inter-
views and subject competency tests. 
Once they have been selected, they 
“receive regular appraisals and feed-
back to ensure continuous develop-
ment and quality management”, 
said Isabirye. 

At the completion of their term, 
ambassadors have the option of 
either going back to their chosen 
careers or they can stay on as teach-
ers. Those who decide to remain 
within the teaching profession are 
encouraged to study for a post-grad-
uate certificate in education (PGCE).

Graduates who opt to find another 
job at the completion of their tenure 
are placed with the help of TSA’s 
close partners. 

An external review is conducted 
regularly to determine the impact of 
the programme on learner perform-
ance by experts from the education 
department, universities and educa-
tion service providers. 

the Teacher spoke to the ambassa-
dors, education department officials 
and principals, who were upbeat 
about the programme. 

Lebogang Matlhare (23) and Peter 
Wachtler (33) are part of the first 
cohort of 25 ambassadors deployed 
at seven high schools in Katlehong, 
Thokoza and Vosloorus in the 
Ekurhuleni South district. 

The Teacher reporter

South Africa’s much-loved Takalani 
Sesame muppets are celebrating 10 
years of a successful partnership 
between SABC Education and San-
lam, which has sponsored Takalani 
Sesame since the first broadcast 
in 2000. Takalani Sesame is a fun, 

innovative programme that allows 
children to celebrate their child-
hood through learning, loving, play-
ing, laughing and dreaming.  

Takalani Sesame is broadcast on 
SABC radio stations; X-K FM, Lesedi 
FM, Umhlobo Wenene FM, Mots-
weding FM, Ikwekwezi FM, Thobela 
FM, Ukhozi FM, Ligwalagwala FM, 

Phalaphala FM, MLFM, SAfm, RSG 
and Trufm.

The Takalani Sesame muppets 
will be at the following venues:
l October 16 2010: Kabokweni Sta-
dium, Mpumalanga, Nelspruit
l October 19 2010: Newcastle CBD,  
Newcastle, KwaZulu-Natal
l October 23 2010: Umlazi Mega 

City Mall, Durban, KwaZulu-Natal
l October 26 2010: QwaQwa CBD 
and surrounds, QwaQwa, Free State
l October 30 2010: Mangaung Out-
door Sports Centre, Bloemfontein, 
Free State
l November 6 2010: Gugulethu Sports 
Complex, Khayelitsha, Western Cape
l November 13 2010: Galeshewe 

Stadium, Kimberley, Northern Cape
l November 20 2010: Mega City 
Shopping Mall, Mafikeng (Mma-
batho), North West
l November 23 2010: Krugersdorp 
CBD and surrounds, Mogale City 
(Krugersdorp)
l November 27 2010: Thokoza Park, 
Soweto, Gauteng

Matlhare, who is placed at Katle-
hong High School where she teaches 
English, completed an honours 
degree in psychology whereas 
Wachtler has a degree in engineer-
ing and media technology. 

Matlhare said: “I always wanted to 
become a teacher. After I completed 
my honours, the logical step was to 
enrol for a master’s degree, but I 
decided against it. 

“I find education more fulfilling 
because it puts me at ease, particu-
larly knowing that I contributed to 
someone’s future.” She said she has 

fitted in well at the school and enjoys 
the support she gets from teachers 
and learners. She has since applied 
for registration for the PGCE.

Wachtler teaches maths and sci-
ence at a science and maths school 
in Gugulethu in the Western Cape. 
He teaches maths to grade 11 and 
science to grade nine learners. 

“I wanted to make a positive con-
tribution to our education system. 
I also like working with kids,” said 
Wachtler. He has also opted to stay 
on as a teacher. 

Timothy Maleswena, the principal 

Takalani Sesame muppets visiting your town 

at Ilinge High School in Vosloorus, 
said his school was allocated four 
ambassadors for maths literacy, 
English and life sciences. He said 
when he heard about the pro-
gramme he immediately canvassed 
the support of his school manage-
ment team and the governing body 
to embrace the initiative. 

Maleswena said that since the 
ambassadors joined his school, 
there has been some improvement. 
“The reports I get from the heads of 
department dealing with the subjects 
are positive. I am impressed by their 
[the ambassadors’] level of determi-
nation, commitment and enthusi-
asm. They brought in rare skills, par-
ticularly in IT,” said Maleswena.

The principal of Encochoyini 
School — one of the only two pri-
mary schools included in the pro-
gramme — Sindiswa Maphosa, ech-
oed Maleswena’s sentiments. The 
school is based in an informal set-
tlement in Phola Park, Thokoza. It 
has also been allocated four ambas-
sadors and Maphosa said learner 
performance has improved. 

“I fully support the initiative. The 
ambassadors fitted like gloves in 
our environment. I admire them 
for their humbleness and respect 
for authority. They are really easy to 
work with,” said Maphosa.  

Somikazi Chabalala, who coordi-
nates the initiative on behalf of the 
education department, said that what 
she likes most is the fact that “the 
ambassadors also bring in special 
skills beyond the subjects they teach”.

“They are professional and moti-
vated, so much so that some have 
been absorbed into the school 
improvement project. Most princi-
pals are really excited about the pro-
gramme,” said Chabalala.

Peter Wachtler is part of the first 25 ambassadors who have been 
deployed at high schools in the Ekurhuleni South district
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Mental Maths Grades R – 6

www.mml.co.za
customerservices@mml.co.za

(021) 532 6000

 Mental

Maths
Makes Maths fun!Maths
Mental Maths Grade R – 6 Learner’s Books:

 Helps teachers meet the Foundations for Learning requirements

Engages learners in 10 minutes of daily mental maths activities

 Contains 32 two-page weekly units divided into four terms of work

Revision Units at the end of each term for quick revision

Problem of the week helps learners apply new concepts

 Quick mental exercises to practise necessary maths facts

Don’t fix what 
ain’t broke
Poor pupils already 
benefi t from quality 
education at former 
whites-only schools

Shirley Harding & Dave Green 

T
rade union federation 
Cosatu wants to “elimi-
nate the three-tiered 
education system, which 
features private insti-

tutions, former Model C schools 
and ordinary public schools, and to 
redistribute resources towards ordi-
nary public schools in working-class 
and poor communities”.

We fail to understand how tamper-
ing with a school like ours, which 
serves working-class and poor com-
munities as well as middle-class com-
munities, will help to improve dys-
functional “ordinary” schools. We are 
passionate about the excellent educa-
tion that we off er  and feel compelled 
to explain what it is that we off er.

Wynberg Girls’ High School is a for-
mer whites-only school with an unin-
terrupted history of outstanding aca-
demic achievement — such as a 100% 
pass rate for 18 years. Our institution 
produces citizens who are both eco-
nomically and socially benefi cial to a 
democratic society. 

The role of teachers
Running such a high-functioning 
institution is dependent on a large 
professional staff complement who 
are required to work so hard that 
they achieve the equivalent of three 
days’ work in one day. 

The role of teachers in our school is 
pivotal: time on task is clearly depen-
dent on having teachers teaching in 
the classrooms — teachers who know 
their stuff , who believe their learners 
can learn, and who care for learners’ 
personal and academic growth.

The high costs of running Wyn-
berg Girls’ High are borne partly by 
the state but mostly by the parents, 
scholarship organisations and vari-
ous fundraising activities.

We offer a wide subject choice at 
the further education and training 

Unity in diversity: Wynberg Girls’ High says it is making redress 
possible for girls whose parents were denied a decent education 
under apartheid

(FET) level (grades 10, 11 and 12) 
— maths, physical science, life sci-
ence, consumer studies, computer 
applications technology, art, music 
and dance. This enables us to attract 
a wide range of learners, which in 
turn enhances the unique nature and 
diversity of the school. 

Social inclusion
On an ordinary weekday, a quarter 
of South Africans do not talk to a 
person of another colour and 46% 
never mingle with other race groups, 
according to a political analyst at the 
Institute of Justice and Reconcilia-
tion, Jan Hofmeyr.

Black and white learners at Wyn-
berg Girls’ High come from a wide 
range of socioeconomic back-
grounds, which is a great strength of 
the school. Each learner learns to get 
along with those who are “not like 
me”. They work and play in an envi-
ronment that refl ects the diversity of 
the peninsula’s population. 

This is one of the few areas in their 
lives where they learn diversity social-
isation, and it gives them an added 
advantage when they go to work in 
South Africa because they have grown 
up to appreciate and respect diversity. 
Also, graduates from all-girls’ schools 
have the edge in their chosen careers 
and frequently attain leadership posi-
tions in society.

We are deliberately and con-
sciously committed to a non-elitist 

ethos and social inclusion. We are 
committed to redress and to giving 
access to learners whose parents 
were disadvantaged by apartheid.

The impact of good schooling on 
children from disadvantaged back-
grounds is far greater than its impact 
on middle-class children. We have 
many stories to celebrate. At Wyn-
berg Girls’ High, examples abound of 
teenagers who need emotional sup-
port and mentoring so that they can 
achieve. Some girls live in dysfunc-
tional homes. Dozens of girls are not 
functioning appropriately because of 
the constraints of poverty.

We have a track record of 15 years 
in which we can identify the amaz-
ing achievements of vulnerable girls 
who, without the supportive ethos 
that prevails at our school, would not 
have achieved what they have.

The Freedom Charter’s wish list 
includes the phrase: “The doors 
of learning and culture shall be 
opened.” We are making redress pos-
sible for South African girls whose 
parents were denied the benefi ts of a 
decent education during apartheid.

Shirley Harding is the principal 
of Wynberg Girls’ High School and 
Dave Green is the chairperson of its 
school governing body

This article first appeared in 
the Mail & Guardian’s 
Education section
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Meet the scientist
Mike Bruton is an imagineering director who spends his time 
conceptualising and designing exhibitions at science centres

F
rom an early age, Mike 
Bruton took a curious lik-
ing to goggas such as ants 
and bees — and animal 
skulls. But it was during 

a fishing outing on the Nahoon River 
in East London that his innate inter-
est in the world of natural science 
took firm root. So, when he enrolled 
with Rhodes University, he signed on 
for ichthyology (the study of fishes) 
as his area of focus. Today he is a 
revered scientist and expert in this 
field of study. 

Bruton is a Fellow of the Linnean 
Society of London and a Fellow of 
the Royal Society of South Africa. He 
was named as a Jaycees’ Outstanding 
Young South African and received, 
among other awards, the British 
Association for the Advancement of 
Science Captain Scott Medal. 

Bruton is an imagineering direc-
tor at MTE Studios, Dubai and 
Cape Town. His primary task is to 
conceptualise, research, design 
and prepare signage for travelling 
exhibitions at science centres and 

museums including the MTN Sci-
encentre in Cape Town. 

What sparked your interest in 
science? 
Fishing at the Nahoon River in East 
London with my uncles, and travel-
ling through the Transkei and Karoo 
with my parents. 

Was there a particular event or 
person that persuaded you to 
pursue a career in your specific 
field? 
Meeting Dr Marjorie Courtenay-
 Latimer as a child, and then Pro-
fessor JLB Smith as a student, 
persuaded me to study fishes [ich-
thyology]. My initial interests lay in 
insects [entomology] and reptiles 
[herpetology]. 

What is your field of science all 
about? 
I have worked and published in sev-
eral fields of science. In ichthyology, 
I worked mainly on the ecology and 
life histories of freshwater fishes, 
and on the biology and conservation 
of the coelacanth. In herpetology, 
I dealt with the distribution and 
behaviour of reptiles. In conserva-
tion ecology, the development of 
conservation procedures based on 
the interrelationships of plants and 
animals was my focus. In museology, 
I worked on the design and impact 
of museums and science centres. 

How can young people get 
involved in your area of speciali-
sation? 
Take an early interest in the natural 
environment and in biodiversity, go 
on expeditions, collect, classify, ana-
lyse, study, form conclusions about 
things that you see. Join the school’s 
science or natural history club. If 
there isn’t one, form one. Volunteer 
to work at your local museum or sci-
ence centre and take part in their 
activities. Read widely on natural 
history. Befriend a real scientist and 
go on trips with him or her. Limit 
your time on the internet in favour 
of real-life experiences. 

Tell us something about your 
experience in designing muse-
ums and science laboratories 
and centres. 
First you have to find out what the 
target audience will be — for instance, 
schoolchildren, families, the general 
public or special interest groups. Then 
find out what topics will be covered 
in the museum. Find out whether the 
museum’s displays will rely mainly on 
real cultural or natural history objects 
(artefacts) or on interactive displays, or 
a combination of both. Do a broad plan 
of the space available to decide where 
the displays will go and how much 
space you need for people, the col-
our codes [and] what lighting, sound 
effects and textures you will use. Then 
you do research on the topics to be cov-
ered, write the labels for the displays 
and the contents of the touch screens 
and other digital displays. Then you 
design, make and install the displays. 

Of all the science labs or muse-
ums you have designed so far, 
which one stands out and why?
The first science centre I did, the 
MTN Sciencentre in Cape Town, is 

the best and it has become a popu-
lar destination in Cape Town. The 
Museum of Science and Technol-
ogy in Islam, which MTE Studios 
designed and built in Saudi Ara-
bia, has also received very positive 
reviews. 

Describe the general reaction 
of learners to some of the exhi-
bitions or displays you have 
designed? 
I always knew that the reaction of 
South African learners, with their 
multiple languages and educational 
imbalances, would be very positive 
to our language-free, interactive 
methods of teaching and learn-
ing, and this has been the case. The 
response has been very positive. 

What do you do when you are 
not working? 
I enjoy cycling, hiking, canoeing, golf, 
reading, music, travelling, meeting 
other scientists and science educators 
and interacting with young people. I 
enjoy reading─— mostly about science 
and technology, especially inventions 
and discoveries. I also enjoy giving 
public lectures that demystify science 
and technology.

Your message to science teach-
ers and learners? 
Make maximum use of the outdoor 
classroom at your school. Do a cen-
sus of the plants and animals on your 
school grounds. Record the seasonal 
events that take place in your school 
gardens and fields — for instance, 
when flowers bloom and leaves appear, 
when different insects fly, when differ-
ent birds visit. Attract wildlife into your 
school grounds. Do a water audit at 
your school. Eradicate alien plants and 
replace them with indigenous plants. 
Arrange excursions to places of scien-
tific, technological and natural history 
interest, such as museums, science cen-
tres and botanical gardens. Participate 
in competitive science events, such as 
maths, science and computer Olympi-
ads, the Expo for Young Scientists, the 
First Lego League interschool robotics 
competition, bridge-building competi-
tions and photographic competitions.

Let ALL your 
stars shine …

FOR MORE INFO AND ENTRY FORMS:

Web:      www.saasta.ac.za/projects/
national-science-olympiad

Tel:       012 392-9300/9360
E-mail: scienceolympiad@saasta.ac.za

Early bird deadline: 26 November 2010
(discounted entry fee)

Closing date for entries: 30 January 2011.

The exam will take place on 4 March 2011 
under teacher supervision at your school.

FOR MORE INFO AND ENTRY FORMS:

Web: www.saasta.ac.za/projects/www.saasta.ac.za/projects/

Share the excitement of the 

country ’s most prestigious science 

competition with your learners , by 

giving them the chance to enter the 

2011 National Science Olympiad .

THE OPPORTUNITY:
● To compete against more than 20 000 

Grade 10-12 science learners from across 
South Africa, Namibia, Zimbabwe and 
Lesotho.

 THE REWARDS:
● An all-expenses-paid trip for top performers 

to the International Youth Science Forum in 
London.

● Prizes such as laptops, desktop computers, 
iPods, book vouchers and laboratory 
equipment for schools.

Age: 63, but I feel 23
Schools and university 
attended: Cambridge Primary, 
Junior and High schools, 
East London, and Rhodes 
University.
Science is great because … 
it provides never-ending 
fascination, as we will never 
know everything, and allows 
me to retain my childlike 
curiosity. 
I admire … great scientists 
who also take the time and 
trouble to communicate their 
excitement and discoveries 
to the general public. 
Michael Faraday, Richard 
Feynman, Peter Medawar, 
David Attenborough, Jacques 
Cousteau, Desmond Morris, 
Gerald Durrell, Rachel Carson, 
Jane Goodall and our own  
Tim Noakes, Phillip Tobias, 
George Ellis and Bob Brain  
all come to mind. 

Mike Bruton

Mike Bruton: ‘Befriend a real scientist and go on trips with him or her. 
Limit your time on the internet in favour of real-life experiences’
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Hector Motau is the founder of 
The Motivation Company, for-
merly known as Marang. Since 

its formation 10 years ago, the com-
pany has focused on motivating, equip-
ping and training people to “discover 
and live by their purpose”. It does this 
with uniquely formulated, outcomes-
based and customised methodologies 
that have proved helpful to individuals 
and companies alike. 

Motau obtained a diploma in public 
administration at the Tshwane Uni-
versity of Technology and a certificate 
in business psychology and human 
behaviour from Unisa. He has become 
a sought-after motivational personality. 
And his current clients include national 
and provincial government depart-
ments, parastatals and corporations, 
such as Eskom and the SABC. 

How old are you?
38 (I can’t believe it!)
How do you earn a living?
I do motivational speaking, team-build-
ing facilitation and presiding at events.
Where did you grow up?
Madidi Village, in North West.
Where and when did you start your 
primary schooling?
At Madidi Primary School in 1978. I 
started high school in 1987 at Ntolo 
High School, also in Madidi. I spent 
1988 and 1989 at Mabopane High 
School in then-Bophuthatswana. 
From 1991 to 1993, I studied at TUT 
Soshanguve Campus (formerly TNT). 
Did you have favourite teachers?
Oh yes. Mr Manganye at primary school 
and Mrs Selwane at middle school.
Why were you so fond of them?
They were very encouraging, especially 
Mrs Selwane, and I think I liked her 
because of her firm but caring nature. It 
is also because she taught my favourite 
subjects. She was strict but believed in us.
What influence did they have on 
you?
Mrs Selwane helped me to believe in 
my dream. When I revealed that I was 
interested in becoming a radio person-
ality, she encouraged me.
Do you still have contact with them?

Unfortunately, no. I need to improve in 
this area. I saw her recently at a wed-
ding where I was master of ceremonies 
and she was so proud of me, and it was 
my chance to thank her and acknowl-
edge her contribution in making me 
who I am today.
What were your favourite subjects 
and why?
I enjoyed English and history. Since I 
believe in purpose, I think the Creator 
put the interest in me as part of my 
ammunition for what I was born to do. 
It so happens that my work requires 
that I have an excellent command of the 
language. With history, I was just fas-
cinated with people like Napoleon and 
Alexander the Great. I wondered why 
and how they achieved what they did.
From your point of view, what are 
the qualities of a good teacher?
A good teacher should have care and 
compassion, good communication 
skills, a sense of humour, superior  
subject knowledge and a passion for 
teaching.
What are the things a teacher 
should never do or say?
No matter how angry the children can 
make you, never curse them, please! Say-
ing things like, “You are a fool”, “You will 
amount to nothing!”, “You won’t pass”, 
and so on, is inappropriate. Never smoke 
or get drunk in the learners’ presence. 
What message do you have for 
teachers in South Africa?
Educate with passion and believe in the 
children you are educating. When you 
believe in them, it makes it easier for 
them to believe in themselves. Remem-
ber that, by educating them today, you 
are contributing to a better tomorrow. 
Please listen to or read the lyrics of The 
Greatest Love of All.

The Motivation Company can be 
reached on 011 234 9000 / 5050 or 072 
129 7234

W
hen I was nominated 
for  the National 
Teaching Awards 
(NTA) in the category 

Excellence in Grade R Teaching in 
2009, it was quite a shock, but soon 
I realised that it was the most won-
derful compliment the school and 
my principal could ever give me. 

As I put my portfolio together, I 
realised just how much I had done. 
I feel justly proud of what I have 
achieved. I may not have been a win-
ner on the night, but the experience 
of putting the portfolio together 
lifted my spirits and I feel so moti-
vated and enthusiastic about con-
tinuing on this path I have chosen. 

The interviews were nerve-rack-
ing and I really did not enjoy that 
part. After the interview, I felt awful 
— it felt as if I had not said enough 
and that I had let myself down.

Putting together, for the first 
time, all the instructions and post-
ers, files and information seemed 
like a full-time job.

But, once again, it gave me such 
an overwhelming sense of satisfac-
tion to know I had come so far and 

that I had become an asset not only 
to my school and principal but to 
the district as well.

The friendliness of all the people 
I met in Bloemfontein during the 
early stages of the competition was 
very inspiring. It helped me to look 
forward to the finals in Pretoria. Two 
colleagues at my school went far in 
the competition and talking to them 
motivated me even more.

I was looking forward to the event. 
I remember thinking to myself how 
I would love to meet the minister of 
basic education (Angie Motshekga) 
or even the state president (Jacob 
Zuma). What a privilege that would 
be.

I think two things influenced my 
nomination: firstly the passion I 
have for the little ones in my care. 
I always believe taking care of such 
fragile minds is a crucial responsibil-
ity. It puts me in a unique position 
— to direct, guide, love and, perhaps 
more importantly, mould them into 
becoming responsible adults.

Secondly, I started a vegetable 

garden where I grow spinach, beet-
root and carrots so that children can 
learn about different kinds of veg-
etables and appreciate the impor-
tance of nature. I sell a portion of the 
vegetables and use the proceeds to 
attend to some of the school’s needs 
such as teaching aids (puppets) and 
paving the parking lot.

And, on October 29 last year, 
my dream came true — I met Mot-
shekga and also shook the hand of 
Zuma. Although I ended up as a 
finalist on the night, I feel I am a 
winner and one of the best educa-
tors in the world. And for all this I 
am indebted to God and the adju-
dicating panel for believing in me. 

I also would like to thank my 
colleagues and all those who sup-
ported and believed in me. I thank 
them for their guidance, love and 
all the help but, most of all, for 
the smiles and the confidence in 
me. My participation in the NTA 
has motivated me so much that I 
am going to enrol for my honours 
degree in 2011.

Shirley Rossouw is a teacher at the 
Welkom Preparatory School in 
Lejweleputswa District in the Free 
State. She was a finalist in the cate-
gory of Excellence in Grade R Teach-
ing in the 2009 National Teaching 
Awards 

A firm but 
caring 
nature

Pride and passion

Shirley Rossouw

Hector Motau: A good teacher 
should be caring and have  
compassion

Hector Motau

I always believe 
taking care of such 
fragile minds is a 
crucial responsibility

Certain  
leadership  
styles are 
needed to 
ensure that 
new ideas are  
successful  
and happily 
accepted 
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TEACHERS CROSS TRANSFERS

Teachers P1 – P3 
who need partners for cross transfers, 

Mangoloi Transit can assist with 
suitable candidates. 

Call Griffith 073 645 4090 
or 

071 133 1429.
Thobile Mthiyane-Lekgoathi 

074 404 8476 

Telefax: 011 849 3226
Teach 001

Standardise your curriculum with New 
Calculator Technology. 

For product info, or to become a pilot 
school call us at (011) 285 0028
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Why are we doing this?

I
n my columns so far, I have 
said that I believe so-called 
“maths anxiety” is not so 
much an anxiety or fear of 
the subject itself but rather 

a reaction to the sense of powerless-
ness children experience when they 
think about “doing mathematics”. 
I have illustrated ways in which we 
can help children develop a strong 
sense of numbers — crucial if they 
are to feel confident when doing 
mathematics. I have also shown 
how learning mathematics by solv-
ing problems can help children to 
make more sense of what they are 
doing and feel more confident about 
the subject.

One of the most common ques-
tions children ask is: “Why are we 
doing this?” And the answer they 
get is often something to do with 
the topic being in the syllabus and/
or the examination. Though this 
is true, this reason alone is a poor 
one for learning mathematics.

As I work with teachers across 
South Africa, my challenge to them 
is that they should have some sense 
of why the topic we are studying is 
important.

In the foundation phase we need 
to learn about the basic operations 
of mathematics because they are 
needed to solve the problems we 
face in day-to-day life. As I have 
illustrated in earlier columns, real-
istic and meaningful problems can 
provoke children into quite natu-
rally performing actions that we 
describe (summarise) using the 
words addition, subtraction, mul-
tiplication and division.

The role of the teacher is, firstly, to 
set the problems that provoke chil-
dren to behave in certain ways, and 
then to help them to develop increas-
ingly sophisticated ways of doing 
what they do quite naturally.  

In my previous column, I illus-
trated how particular sharing 
problems  naturally give rise to 
parts of a whole and how we need 

conventions to name these parts 
of a whole — resulting in what 
we know to be fractions. Having 
“created” fractions, we then need 
to be able to perform operations 
with fractions. We need to add, 
subtract, multiply and divide with 
fractions. The need for these oper-
ations arises  naturally from mean-
ingful and realistic problems. The 
following problems are suitable for 
the end of the foundation phase 
and/or early intermediate phase 
(see graphic).

I am convinced that any child 
who understands the meaning of 
the notation 1½, 1¼, and so on, can 
solve each of these problems. If the 
teacher has introduced the prob-
lems as interesting and important, 
creating the necessary excitement 
 concerning them, then the chil-
dren in  the class are unlikely to ask 
the question: “Why are we doing 
this?”

Quickly try to solve the problems 
yourself. The first two can be solved 
by what we would call repeated addi-
tion or multiplication, whereas the 
third is actually a division problem. 
Did you notice something — you can 
solve these problems without know-
ing that they are repeated addition, 
multiplication and/or division prob-
lems. The problems provoke a  natural 
reaction in you because it is possible 
to visualise what is happening.

Some readers may be wonder-
ing about the addition of unlike 
fractions, the role of equivalent 
fractions and the rules that we 
associate with the multiplication 
(multiply the tops and multiply the 
bottoms) and the division (turn 
upside-down and multiply) of frac-
tions. Of course, we need to get to 
that and we will, but not in this 
column. 

The point is not whether or not 
we can get there (because we can), 
the point is that the teacher needs 
to think about the problems she 
chooses very carefully.

Problems should not be chosen 
to keep children busy. Problems 
need to be chosen with the deliber-
ate purpose of provoking a certain 
reaction from the child and that 
reaction is the mathematics that 
we are trying to develop.  

Some readers may be arguing that 
the examples I use in these columns 
are all focused on the early years. 
There are two reasons for this: firstly, 
I am trying to keep the columns 
accessible to more readers and, sec-
ondly, the purpose of the problems is 
more transparent.

I now want to make a cautionary 
remark. You will have noticed how 
all the problems I have used are 
so-called real-life problems. This is 

because real-life problems are the 
basis of all the basic mathematics 
that we develop in the early years.

The caution I want to raise is that I 
have no expectation of our using real- 
life problems throughout the school 
years. There is no real-life analogy 
for negative numbers and there is 
certainly no real-life problem that 
will provoke an action in children 
that reveals that a negative times a 
negative is positive.

This is quite simply because 
negative numbers are an abstract 
mathematical construct — we 
invented negative numbers so that 
we could solve equations such as 
5 + x = 3.

Operations with negative num-
bers are, however, necessary — if 
we can add, subtract, multiply and 
divide with positive numbers then 
we certainly want to be able to do 
so with negative numbers as well.

So how do we use problems to 
develop these operations? The 
answer is  simply this: the question 
of what it means to add, subtract, 
multiply and divide with negative 
numbers is the problem. In other 
words, we say to children: “Now 
that we have these numbers we 
call negative numbers, we need to 
know how to operate with them. 
What do you think it means to add, 
subtract, multiply and divide with 
negative numbers?”

And the teacher needs to have a 
plan about how to help children 
answer the question. In my next 
column I will show how we do so.

The underly ing message of 
today’s column is  this: to enable 
children to see the purpose  of what 
they are doing in class, teachers 
need to ask the question “why are 
we doing this?” long before they 
start the lesson and they need to 
structure their lesson so that the 
purpose is clear and the purpose 
almost always has to do with solv-
ing some or other problem.

In the early years, the prob-
lems are more close to real life in 
nature; in the later years, the prob-
lems become more abstract and 
mathematical in nature.

Aarnout Brombacher is a private 
maths consultant. For more infor-
mation go to www.brombacher.co.za

As I work with 
teachers across 
South Africa, my 
challenge to them 
is that they should 
have some sense 
of why the topic 
we are studying is 
important

Children often ask this question about 
mathematics and the teacher’s answer 
should be that we need  it to help 
us solve problems in our daily lives, 
writes Aarnout Brombacher

Work out what
is needed to
make a dress

It takes 2½ metres of
material to make a dress.
Fundi’s mother wants to make
four dresses. How much
material does she need?
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Help Ben work out
what he needs to
bake four cakes
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ONE CAKE FOUR CAKES
One egg
½ cup oil

Three cups flour

Mrs Faku needs   of a cup
of nuts to make one muffin.
She has five cups of nuts.
How many muffins can
she make?
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The University of Pretoria offers three distance education 
programmes to teachers who want to advance their careers:

ACE: Education Management
“Internationally comparable” (introduced in April 2008)

ACE: Special Needs Education 
BEd (Hons) Education Management, Law and Policy 

We offer:
Excellent student support 
Fees covering all learning material – no hidden costs 
Exam centres and contact sessions throughout South Africa

e about the University’s distance programmes 
are invited to return this coupon to: PO Box 22041, Helderkruin, Roodepoort, 1733 or fax it to 
(011) 768-1248.  For further enquiries, kindly contact Andries Pelser at tel: (011) 760-3608 or 
cell: 073 232 3173  e-mail: edutel_upta@iafrica.com *www.edutel.co.za

Title: ................  Initials:  ....................  Surname ......................................................................

Postal address:  ........................................................................................................................

...................................................................................................................................................

Tel: (w):  .................................... (h)  ....................................... (cell) ........................................

Programme in which you are interested in receiving further information:......................................
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Phone (011) 760 3608 or 073 232 3173

Distance Education Programmes

“Internationally comparable” (introduced in April 2008)
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Gareth Stokes 

C
hoosing a fund man-
ager is one of the most 
important investment 
decisions you will ever 
make. Matthew de Wet, 

head of investments at Nedgroup 
Investments,  says that,  although 
there is surprisingly little research 
about what makes a manager suc-
cessful, there are  characteristics 
of successful fund managers you 
should look out for. “A good perfor-
mance track record seems like the 
most obvious place to start,” he says.

 Select fund managers who have 
outperformed their benchmarks over 
long periods, including at least one 
complete market cycle.

Investment behaviour experts are 
particularly critical of the fi ckleness 
of private investors, whose tendency 
to favour unit trusts with the best one-
year track record is well documented.

Geoff  Blount, chief executive offi  cer 
of Cannon Asset Managers, says: “If 
you are a short-term investor, then 
the most likely ‘winning manager’ 
selection strategy is to look at recent 
short-term ranking tables, but to dis-
invest from the manager as soon as 
relative performance turns is clearly 
a strategy that is not practical.” 

He  says there are a number of 
things institutional investors can do 
to improve manager selection deci-
sions  and avoid nasty surprises. The 
first is to avoid the common  mis-
take of relying on past performance 
and the brand of the asset manager 
 — focus instead on investment phi-
losophy, investment process and 
manager skill.

Empirical research confirms that 
past performance has absolutely no 
bearing on future performance. An 
investor should rather use fund man-
ager performance to assess whether 

the manager is implementing their 
philosophy and process in accor-
dance with their stated intentions. A 
closer analysis of published returns 
will also confirm whether the asset 
manager achieved the performance 
on the basis of skill or luck.

“In asset allocation funds  … asset 
managers are usually measured 
against each other,” says Karl Lein-
berger, chief investment officer at 
Coronation Fund Managers. Insti-
tutional investors use the Alexander 
Forbes Asset Consultants’ Global 
Manager Watch (Large) report to 
size up the opposition. The report 
ranks South Africa’s 11 largest asset 
managers (with balanced portfolio 
funds that comply with Regulation 
28 of the Pension Funds Act) based 
on gross annual returns.

In May 2010 the top fi ve-year per-
formers include Investec Asset Man-
agement, Alan Gray, Foord Asset 
Management, Coronation and RE:
CM. The report comes with a few 
disclaimers, most notably that per-
formance should not be judged over 
a short period of time and that past 
performance is not a guide to future 
performance. Looking at perfor-
mances at a “point in time” is par-
ticularly risky because long-term 
performance can be skewed.

Blount says: “A manager who has 
recently shot the lights out will have 
good one, two, three and possibly 
five-year numbers, but this is not 
refl ective of their true long-term poor 
performance . Conversely, a good 
manager who has struggled recently 
will have poor long-term numbers, 
looking back from today.”

A trustee responsible for pension 
fund or other institutional invest-
ments should look first for a fund 
manager that consistently applies its 
investment philosophy and process, 
and then look for one that shows 

Graphic: JOHN McCANN
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Choosing 
a fund 
manager
Research on the subject is limited but 
there are several pointers you can use

superior performance.
A recent Canadian Investment 

Review study considered hundreds 
of different investment managers 
 in different regions over a six-year 
period. The study identifi ed four out 
of 17 factors as signifi cant in explain-
ing fund manager performance.

The first  is ownership. Investment 
management fi rms with a high degree 
of employee ownership tend to pro-
duce superior results  to those that 
have little or no employee ownership.

“This is intuitive,”  says De Wet, “as 
the greater the degree of ownership, 
the greater the incentive for employ-
ees to produce good performance.”

South Africa’s top fund managers 
 know this . Old Mutual Asset Man-
agers led the way in the fi rst quarter 
of  2007 when it transformed itself 
into the multi-boutique investment 
group, Old Mutual Investment Group 
SA.

Asset manager performance also 
hinges on low staff turnover. Firms 
with a high degree of turnover in 
terms of key investment staff  produce 
inferior results when compared with 
those with low turnover . The study 
also concluded that staff  retention was 
closely correlated to ownership. 

Another critical characteristic for 
asset manager performance is focus. 
Investment managers perform bet-
ter when there are fewer shares in 

the portfolio. Excessive diversifica-
tion restricts a fund managers’ abil-
ity to outperform the market. De 
Wet  says: “This makes investment 
sense because the more shares held, 
the lower the tracking error and the 
higher the likelihood of producing 
average returns.”

The fourth success factor is a “bot-
tom-up” investment process. Fund 
and investment managers produce 
superior results by stock picking. “It 
is interesting to note that the first 
three factors are more closely aligned 
with entrepreneurial or ‘boutique’ 
type investment firms than they 
are with larger fi rms,” says De Wet. 
Smaller fund managers tend to have 
a higher degree of employee owner-
ship, lower key staff turnover and 
streamlined portfolios.

Private investors should benefit 
from sticking with niche fund man-
agers. “Potential investors may be 
best served by identifying smaller, 
owner-managed investment firms 
with low staff turnover, whose pro-
cess is one of active ‘bottom-up’ stock 
picking,”  De Wet says. Although this 
approach should work well for insti-
tutional investors, they will have to 
consider the asset manager size dur-
ing the decision process. 

This article first appeared in the 
Mail & Guardian

Investment 
management 
firms with a 
high degree 
of employee 
ownership tend to 
produce superior 
results
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NSFAS iS A regiStered credit provider iN termS oF the NAtioNAl credit Act 34 oF 2005 (Ncrp 2655)

For more information about the funding available, please contact NSFAS:
call  021 763 3232

SMS  your question to 32261 [mark it “m&g”]

eMail  info@nsfas.org.za
viSit  www.nsfas.org.za

StANdArd SmS rAteS Apply

do you teach learners 
who dream of becoming...
a technician in the engineering or mining field...sound technician...town 
planner...bookkeeper...industrial designer...computer programmer or systems 
engineer...horticulturist...it manager...?

The lisT of possible careers is endless!
And your learners CAN become whatever they dream!  Encourage them to join 
the National Student Financial Aid Scheme (NSFAS) on the journey to follow their 
dream careers.  We provide loans and bursaries for studies at public universities, 
universities of technology and Further Education & Training (FET) Colleges. 

Your learners can study towards any of the careers listed above – and many 
others, too – at an FET College if they register for the National Certificate 
(Vocational).  Qualifying students may receive bursaries to fund their studies.*

* Applications are subject to conditions, criteria and available funding.

T
here is by now widespread agree-
ment across the country around 
the fundamental problem in our 
schools. In far too many schools 

learners do not learn what they should. 
Our results in various international test-
ing programmes have been disappointing. 
Given the centrality of good schooling for 
the country’s development, it is not surpris-
ing that improving basic education appears 
as the number one outcome (of twelve) that 
government as a whole is paying the closest 
attention to. 

Attempting to improve educational qual-
ity is not new in South Africa. It has been on 
the policy agenda since 1994. That our gains 
since then in terms of learning outcomes 
have been as meagre as they have been 
despite increases in expenditure and ambi-
tious interventions is a sobering fact that we 
cannot afford to ignore. Our gains in terms 
of equity in public spending and enrolling 
more learners have been significant, and 
should be celebrated, but the battle has not 
been won until we see improvements in 
what learners learn. 

Experience locally and outside the coun-
try confirms that one cannot just improve 
one element of the schooling system and 
expect learning to improve. If you train 
teachers but learners do not have access to 
good materials you cannot expect success. 
Similarly, ensuring that every teacher is 
at school on time if learner absenteeism is 
high is unlikely to make a difference. A key 

challenge is to get the plans for the sector 
to capture the inter-connectedness of our 
interventions, whilst at the same time keep-
ing the plan simple enough for the message 
to be clear and focussed to the millions of 
South Africans, including teachers, parents 
and learners, on whom success depends.

A further challenge is to strike a balance 
between high aspirations and what is pos-
sible. To take just one example, we would 
all like to see South Africa achieving at the 
level a middle income country should be 
achieving in the 2011 international TIMSS 
tests. However, evidence from even those 
countries with very well designed interven-
tions suggests that dedication mixed with a 
lot of patience is needed. It takes time for 
teacher practices and learner responsive-
ness to innovation to change. Schooling 
2025 has thus set as an achievable target 
a level of performance in TIMSS, by 2025, 
that is almost as good as that in certain 
developed countries and near the top of the 
list of developing countries. There is no rea-
son why this is not achievable. But it does 
mean that noticeable improvements in, 
for instance, literacy and mathematics, are 
necessary every year, starting from now. 
Thus an improvement of 14% in the TIMSS 
Grade 8 mathematics mean between 2003 
and 2011 is envisaged. Large achievements 
over time are nothing but the accumulation 
of many smaller achievements in each year. 
The new Annual National Assessments 
(ANA) programme will be a key mechanism 
to monitor that in fact improvements occur 
every year. 

The Action Plan to 2014, a plan cover-
ing the current electoral cycle and located 
within a long-term strategy known as 
Schooling 2025, has been widely publicised. 
Extensive consultations with stakeholder 

bodies led to the publication of a ‘shorter 
version’ of the plan for public comment 
within Government Notice 752 this year. 
Respondents have mostly been enthusiastic 
about the idea of a national plan for school-
ing (in many senses the first ever). Already a 
large number of valuable inputs on gaps in 
the plan and on ways of tackling old prob-
lems differently have been received. The 
closing date for responses is 29 October. 
Work on a ‘full version’ of the plan is at an 
advanced stage. This will include details on 
around 38 indicators, with national and pro-
vincial targets, as well as milestone events 
in each year. The Action Plan forms the 
basis for the Minister’s delivery agreement, 
which the Presidency is currently finalising.  

So how will improvements in learning 
outcomes be achieved? One easy way of 
thinking of what must be done is to use the 
‘triple T’ of the Quality Learning and Teach-
ing Campaign, a stakeholder body set up in 
2008. The three T’s are: Teachers, Textbooks 
and Time. 

The Action Plan focuses on improving the 
availability of teacher training programmes 
and the systems through which teachers are 
accountable to the school, the employer and 
the community. Following the 2009 Teacher 
Development Summit, new ways are being 
found of filling the existing gaps when it 
comes to good teacher training materi-
als. Much of the envisaged expansion will 
occur through e-Education, which will give 
district officials and teachers themselves 
easier access to materials through the inter-
net. Three mechanisms, namely ANA, a new 
network, established in 2008, of nationally 
employed experts providing support within 
schools in the area of teacher appraisal, plus 
a new points system for in-service profes-
sional development currently being devel-

oped with the South African Council for 
Educators, will all go a long way towards 
strengthening teacher accountability and 
professionalism. 

On textbooks, it is worth noting that Stats 
SA data from households indicate that the 
largest complaint in poorer communities 
in relation to schools is insufficient access 
to books. This problem, recognised in the 
2009 curriculum review, is tackled through 
the definition of a ‘Minimum Schoolbag’ for 
every grade. This will make it easier to mon-
itor where the most serious learning mate-
rials shortfalls exist and to track improve-
ments in the learner/textbook ratio. 

With respect to time, it is clear that more 
time in the classroom dedicated to teach-
ing and learning is needed. Ultimately, 
however, the aim must be to ensure that 
teachers complete the stipulated learning 
programme within the year. Evidence indi-
cates that this does often not occur. A new 
system is being developed whereby districts 
but also the national department, through 
direct school visits, will gauge the extent to 
which programme completion occurs. 

Bringing about the changes needed so 
that schools will fulfil the vision of genera-
tions of South Africans who have struggled 
for a decent educational start in life for all 
is not something government can do on 
its own. Government has a key role to play 
in planning, ensuring policies are logical 
and well communicated and in financing 
schools, with a special focus on the schools 
serving the poorest. However, civil society, 
trade unions, business and other stakehold-
ers have a crucial role to play too. A key aim 
of the Action Plan is to make it easier for the 
full range of stakeholders to participate in 
this exciting process. 

The Action Plan, a new point of departure
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T
heTeacher, RedCap Foun-
dation, AfriSam, McCa-
rthy Limited and IPEB 
are pleased to announce 
details of the 2010 PEO 

Grade R Competition.
This is a national competition 

open to all grade R classes registered 
with the department of education. 
The winning grade R class in each 
province will receive R10 000.

To enter, the school must answer 
the following questions: How do 
you:
l Use play to build a child’s confi-
dence?
l Use play to teach children to solve 
problems?
l Use play to encourage your chil-
dren to be creative?
l Use play to encourage your children 
to be good at working in groups?
l Encourage your children to play 
in a way that encourages them to 
explore the world?

What games do you play to pro-
mote movement and physical  
development — for ideas, have a look 
at the RedCap Foundation YOUNG-
HEROES Life Orientation Manual 
which can be accessed through the 
department of education’s School 

Safety and Enrichment Programmes 
— contact 012 357 3436 or download 
from www.redcapfoundation.org
l Describe how, if you win, you 
would spend the money for the ben-
efit of your grade R learners.

Pictures are welcome to support 
your answers. You must also tell 
us who you are by filling in details 
such as school name, EMIS number, 
grade R teacher’s name, principal’s 
name, contact person, contact num-
bers, fax number, email address, 
physical address, postal address, 
and provincial location.

Rules: Winners of the 2009 PEO 
Grade R Competition may not enter 
the 2010 competition. Only one 
entry per grade R teacher. Entries 
may not exceed 10 pages. The clos-

Win prizes for your school in our Grade R 
and exercise competitions

ing date for the competition is 
November 30 2010.

Entries may be posted to PEO 
Grade R 2010 Competition, P O Box 
843, Hyper by the Sea, 4053, Dur-
ban, faxed to 031 261 5213 or emailed 
to nelen@ipeb.co.za. Helpline:  
031 261 5212 or nelen@ipeb.co.za. 

Exercise competition
We encourage you to continue the 
good work of instilling a passion for 
regular exercise in children and get-
ting them to participate in physical 
activity at least once a week. 

We encourage educators to par-
ticipate in sport or maintain their 
fitness through regular exercise so 
they become role models to learners 

in their schools. 
Our articles focus on the four 

Assessment Standards of Learning 
Outcome Four of the foundation 
phase: Physical Development and 
Movement for Life Orientation in 
grades R to three.

This month’s example is on the 
assessment standard three for grade 
two. Physical education teachers of 
grade R, one and three must refer to 
the Young Heroes Teacher Resource 
Manuals for their specific grade’s 
exercises for the assessment stand-

Regular excecise helps to maintain a healthy body and mind

ard three. This assessment standard 
refers to an outcome in which “the 
learner performs expressive move-
ments or patterns rhythmically”.

There are two exercise examples 
that can be used in the resource 
manual to achieve this outcome. 
Described below are exercises nine 
and 10 of the Young Heroes Teacher 
Resource Manual for grade two.

Exercise nine: Coordinated Running 
The teacher must do this activity 
with the learners, who must copy 
the teacher. 

He/she will first run in a straight 
line and then progress to  do many 
different movements. This can be in 
the form of jogging sideways, hops 
and stretches, incorporating differ-
ent forms of clapping. 

Exercise 10: Marching   
The teacher will lead the group of 
learners who will repeat what the 
teacher does. They will do different 
movements using body parts.

Read all the articles in this series 
and stand the chance of winning 
sports equipment for your  school. 
Look out for our November issue. 

ICDL South Africa
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DEFINITIONS
Will – A Will is a legal document in which you indicate what should happen to your 
money, property and valuable belongings when you die. In other words, a Will gives you 
a say even after your death as to how your estate should be distributed or who should 
benefit from it. It is also known as a testament.

Intestate – It means that you die without leaving a valid Will.

Testate – If a person has a valid Will at the time of death.

Testator – is the owner of a Will or a testament. 

Estate – It refers to everything you own; all your assets (movable property and 
immovable property) as well as your liabilities (debts). 

Assets – It may include items such as your house and contents, cars, shares, investments 
as well as retirement benefits etc. 

Liabilities – These are items such as outstanding debts, funeral costs, estate duty, 
etc.

Estate duty – is tax payable from the estate left by a deceased person before the estate 
is distributed amongst the beneficiaries. This applies only to large estates. 

Executor – is the person appointed by the testator who is tasked to carry out the 
testator’s wishes, after his/her death. 

Bequest – is a gift or benefit made by the testator of property such as money, jewellery 
or a house to a person or organisation.

Beneficiaries – Are the persons and/or organisations you name in your Will to inherit 
your estate in the event of your death.

Trust – Is an institution where your assets can be controlled and administered before 
they are distributed to the beneficiaries.  

Settlor – Is the person who sets up a trust.  

Trustee – Is the person or entity such as a bank or trust company that controls the 
trust and is responsible for managing the trust assets until they are distributed to the 
beneficiaries. 

Capital Gains Tax (CGT) – is tax paid on the resale of assets and the happening of 
other events such as the death of a person, on the growth of those assets.

Master – A Master of the High Court is appointed for every provincial division of the High 
Court of South Africa. Some of the Master’s important duties include the administration 
of estates of deceased and insolvent persons; handling and assessment of estate duties 
(taxes); supervision of trustees; appointment of fair and capable persons such as 
executors, trustees, curators and liquidators; etc.

Why is it important to have a Will?
So that you can decide who your beneficiaries should be and appoint a person or 
institution as the executor of your estate. It will also place you in a position to appoint a 
guardian of your choice to take care of your minor children, if you have any.   

Why do many people still die without a Will?
Some of the most commonly found reasons are: 
• Inviting trouble - many feel that if they think about writing a Will, they would 

actually cause their death or misfortune.
• Good understanding among children – others feel that their children are 

responsible enough to share the property and liabilities among themselves; therefore 
a Will is not important. 

• Property is not valuable enough – some people believe that unless you have 
property worth millions, a Will is not needed.

• There is enough time for drawing up a Will – many people think that they are too 
young to think about death. They feel that only people who are on their death beds 
should consider drawing up a Will.

• Creates a rift in the family – drawing up a Will could cause conflict among family 
members.

What happens to your assets if you die without a Will?
If you die without a Will, your estate will devolve in terms of the law of intestate 
succession.  This means that the State will decide how and in what proportions to share 
your assets among your close relatives.  This may include beneficiaries whom you may 
not have wished to benefit or may exclude persons who you would have preferred to 
benefit.  

The Master will appoint a guardian for your minor children and their inheritance will go 
to the Guardians Fund. 

Finally, when a person dies intestate, the Master appoints an executor of the estate. 

What are the duties of an executor of the estate?
The main tasks of the executor are to:
• Identify and list all the assets of the deceased;
• Receive payments that are due to the estate such as interest, dividends, proceeds 

of policies and other income (e.g. unpaid salary, leave pay and other company 
benefits);

• Give notice to creditors to prove their claims;
• Pay funeral bills, outstanding debts and valid claims;
• File and pay income and estate taxes;
• Identify who is going to get what and how much; and 

distribute it as per the instructions set out in the Will.

Where can I go to have a Will drawn up?
It is important to have a person with the necessary knowledge 
and expertise to draw up your Will. A law firm, your bank, an 
insurance company or a trust company can help you in drawing 

up a Will. Once the Will is fully completed, you sign and date it in the presence of two 
witnesses in order for it to be valid.

What particulors do you need when drawing up a Will?
• The name and identification details of the executor of your estate.
• The name and ID number of your spouse and how you are married (in community of 

property, out of community of property, etc.) 
• The full names and ID numbers of all your children including adopted and stepchildren, 

you wish to benefit from your Will. 
• The names and ID numbers of any grandchildren you would like to include.
• Details of the assets you wish to be donated.
• The name and contact details of a guardian in case you have minor children.
• Details of any other party or institution you wish to benefit.

The above items will form part of your checklist which can assist you when drawing up 
your Will.

Are there any conditions that could be set in a Will?
In many instances, Wills are used to direct the lives of beneficiaries. This is not 
recommendable. However, you can arrange that your children be given control of their 
assets at specified stages of their lives. For example, the first one-third of their inheritance 
becomes available at the age of 21 with the remainder at the age of 25 years or, if there 
is a good reason, even later.

Usually, these goals are achieved by setting up a trust in your Will. If you do, you will also 
need to provide the full particulars of a trustee and the terms of the trust. 

What is the purpose of a Trust?
The purpose of a trust is to protect the interests of your dependants at a stage where 
they are unable to do so themselves. A lawyer, a bank or a registered financial adviser 
can assist you to set up a trust. A trust can own property, receive donations and inherit 
money from your estate when you die. What makes a trust so secure is the fact that its 
decisions are taken by the trustees you appoint when you create it. The beneficiaries can 
only claim their benefit at the age or time provided in the Will. 

Frequently Asked Questions 

1. How much does it cost to draw up a Will?
The costs involved in drawing up a Will include the drafting fee of the professional; a fee 
for the safekeeping of your Will as well as an administration fee to wind up the deceased 
person’s estate (which is a percentage of the total assets of the deceased). There is no 
set amount for these charges. They differ from professional to professional. Maximum 
executor’s fees are provided for by law.     

2. What information should I have ready when talking to a professional 
drafting my Will?

 • Did you divorce recently?
 • Is provision made for a former spouse or minor children from previous 

marriages?
 • Do you have any offshore assets? If so, has provision been made for an offshore 

Will, or does the current Will take this into account?  
3. Why can’t I just use a book, or one of those computerised “Will kits” I have 

seen in the bookstores and do my own Will?
It is not a good idea to do your own Will. Experienced professionals should draft Wills.  
Wills drafted by those with little or no experience usually lead to problems. Remember: 
when a Will “speaks”, the person who made it is no longer there!
4. Are there any fees that can be charged against your estate?
Government levies estate duty, which is a form of tax, on the estate after your death. 
No estate duty has to be paid if your estate, which may include property, insurance and 
money, is worth less than a certain amount. You can find out what that amount is from 
the South African Revenue Service (SARS). However, your estate will have to pay 20% 
estate duty on any net amount over R3 500 000. Estates are also subject to Capital Gains 
Tax.
5. Where should I keep my Will?
There is no formal requirement for its safekeeping but you should keep it in a safe, 
easy-to-access place. However, most banks, accountants, trustee firms, lawyers and 
registered financial advisers keep Wills on behalf of their clients.
It is advisable to make a copy of your Will, marked clearly with the word “Copy”. Also 
make a note on the copy where the original is kept. Importantly, make sure you inform 
the executor where the Will is kept.
6. Is it necessary to revise my Will?
Wills need to be revised from time to time, especially if important events have taken place 
in the life of the testator. These events may include the birth of a child, marriage, divorce, 
death of a beneficiary, gaining of property that is not part of the existing Will, etc.
7. Is there a limit to the number of times I can change my Will?
There is no limitation to the number of times you want to change your Will as circumstances, 
important to the instructions of your Will, may change. There are steps a testator should 
take to make sure the changes are properly expressed and included to avoid confusion 
among beneficiaries after your death.

Get your Will in order

This article is funded by the Financial Services Consumer Education Foundation in the interests of financial literacy
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Contact details for more advice about Wills
The Law Society of South Africa
Tel:  012 338 5800 
Fax: 012 362 0969
PO Box 1493; PRETORIA; 0001
123 Paul Kruger Street; PRETORIA; 0001

Tel:  033 345 1304
PO Box 1454; PIETERMARITZBURG; 3200
200 Hoosen Haffejee Street; PIETERMARITZBURG; 3200

Tel: 021 443 6700
PO Box 4528; CAPE TOWN; 8000
29 & 30th Floor; Absa Centre; 2 Riebeeck Street;
CAPE TOWN; 8000

Tel:  051 447 3237
PO Box 9; BLOEMFONTEIN; 9300
139 Zastron Street; BLOEMFONTEIN; 9300
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Change for the better

W
e like change … 
sometimes! When 
there’s the chance 
to upgrade a cell-
phone, we often 

grab the opportunity. When the 
latest model cars are screened on 
TV, we might even fantasise for a 
moment. Such changes are seen as 
improving the quality of our lives.

We also dislike change … some-
times! Think of certain changes 
in recent years in education. One 
example is outcomes-based educa-
tion (OBE), aspects of which were 
severely criticised by the profession.

Each quality classroom, school, 
teacher and team (academic, cul-
tural and sporting) has no choice 
about change. It should always be in 
a state of betterment, of continuous 
improvement. Why are changes made 
at one school accepted positively but, 
at another, those same ideas receive 
an angry and resentful response?

One critical factor is staff. There 
are those staff members willing to 
try out new ideas. Then there are the 
vehement opponents of change. In 
the middle are the “go with the flow” 
types. These staff members might 
also be a little cynical. They’ve seen 
so many changes in the past and 
wonder whether the new one will be 
binned in a few years’ time.

A second critical factor accounting 
for the success or failure of change 
is leadership. Change agents need 
to use certain leadership styles to 
ensure that the change is successful 
and happily accepted.

Four familiar leadership styles 
found in change projects are:
• Emotionally intelligent leader-
ship. Successful change involves 
being sensitive to the emotions of 
others. People can feel threatened 
by change. They feel that they don’t 
have the knowledge or skills to do 
the new tasks that are required or 
they might feel that their present sta-
tus within the team or school could 
be reduced. They might be unhappy 
that they might no longer be working 
in the same team with their friends.

The change agent needs to be a 
good listener. Note, though, that folk 
won’t always tell you the true reason 
for their opposition to a new idea. 
You have to be intuitive. Try to find 
out the true reasons for their opposi-
tion. Also, try to find out what really 
motivates them. 

If the heart can be won over, the 
enthusiasm often follows. Most 
change processes have “black dog” 
moments. People get depressed. 
They don’t believe that the change is 
worth the hard work. There are those 
who believe that there are too many 
obstacles in the way. Listen to their 
concerns. Encourage and motivate 
them to persevere to the end.  
• Distributed/shared leadership. 
With change, there is often an influ-

ence or power shift. Those introduc-
ing the changes become the “new kids 
on the block”, the ones with the bright 
ideas. They could take centre stage in 
staffroom dynamics. When a group’s 
power is threatened, they can become 
venomous (think of politicians). Dis-
tributed or shared leadership gets 
everyone involved. It’s one team 
working together. Nobody’s marginal-
ised. Input is welcome from everyone, 
including the severest critics. Invite 

Certain leadership styles are needed  
to ensure that new ideas are  
successful and happily accepted,  
writes Richard Hayward

There are those 
who believe that 
there are too many 
obstacles in the way

critics to suggest better solutions. 
Convince them that you want their 
help to make the change successful.
• Situational leadership. It doesn’t 
follow that the people who start the 
change should be in charge of the 
whole process. Different situations 
require different leaders. Change 
fails when the change agent wants 
to hold on to the leadership role all 
the time. The change baton needs to 
be passed on to those best able to run 
the race to the finishing tape. Every 
school community is brimful of so 
many people with so much knowl-
edge and skill. Tap into that talent. 
• Servant leadership. No plan goes 
exactly according to plan. Hiccups 

happen — the money runs out, core 
staff members leave the school, parts 
of the planned change aren’t com-
pleted on time, and so on.

Those starting the change should 
display servant leadership. It means 
serving others, taking on tasks that 
others shy away from. If others see 
your commitment to be of service, 
you become a role model. People like 
to follow and become part of a team 
that adds quality to their own and 
others’ lives. Remember that most 
change has a fluctuating rise-and-fall 
factor. At times, the change process 
progresses smoothly. Suddenly, huge 
boulders appear to block the path. 
Change management needs the wise 

use of a number of leadership styles 
to stay on course. Accept the chal-
lenge of change. In so doing, you will 
give even more quality to every child 
and colleague whom you are privi-
leged to lead.

Richard Hayward, a former prin-
cipal, is attached to the Quality in 
Education unit of the South African 
Quality Institute (SAQI). A range 
of leadership and management 
courses are offered to schools across 
the country. Contact Vanessa du Toit 
(012 349 5006; vanessa@saqi.co.za) 
or Richard Hayward (011 888 3262; 
rpdhayward@yahoo.com) for more 
details
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Early detection saves lives

O
ctober is Breast Can-
cer Awareness month. 
The aim is to make 
South Africans more 
aware of this illness.

As part  of  the Government 
Employees Medical  Scheme’s 
(GEMS) ongoing effort to educate 
members on a range of healthcare 
topics, we would like to provide you 
with some information about breast 
cancer and its treatment.

Not all lumps cancerous
Breast cancer forms within the 
breast tissue or lymph nodes of the 
breast. The first sign of the disease 
is usually a lump in the breast, but 
not all lumps in the breast are can-
cerous. In fact, nine out of 10 lumps 
are benign or not related to cancer.

While this may be so, it is vital for 
everyone who develops a lump in 
their breast to have it checked by a 
doctor immediately. This is because 
treatment should be started as soon 
as possible.

In the later stages, breast cancer 
can spread quickly to other organs 
in the body, becoming increasingly 
more hazardous to one’s health. 
Some forms of the disease spread 
more aggressively than others.

Early treatment can help to 
prevent the spread and, in many 
cases, even completely eliminate  
the disease.

All women at risk
Women can develop breast cancer 
any time after puberty although it is 
uncommon in young people. Older 
women have a much higher risk of 
developing cancer. The Cancer Asso-
ciation of South Africa says that, 

although satisfactory statistics are 
not yet available, there does seem 
to be an increase in the number of 
individuals getting cancers in South 
Africa and there are more younger 
people developing the disease.

Therefore, it is crucial for all 
women over the age of 20 to examine 
their breasts once a month for any 
changes. Women over 40 should 
go for a mammogram once a year. 
This is a special X-ray screening 
test for cancer. A mammogram 
can help in the early detection of  
breast cancer.

All women are at risk of developing 
breast cancer. There are a number 
of factors that increase the risk of 
developing the disease:
l Age (women over the age of 50);
l Genetics (women whose mother 
or sister have had breast cancer, 
especially before menopause, have 
an increased chance of developing 
breast cancer);
l Women who have never had chil-
dren or who had their first child 
after the age of 40;
l Women who started menstruating 
early, before their teens; and
l Women who reach menopause 
later in life (after the age of 50).

An unhealthy lifestyle plays a role 
in the development of cancer in 
some people. A diet high in animal 
fats, heavy drinking, stress, obesity 
and a sedentary lifestyle may all 

increase risks.
It is wise to exercise, cut back on 

drinking, manage stress better, 
reduce animal fats and eat more 
vegetables and wholegrains.

About one in 10 women in South Africa will 
be diagnosed with breast cancer. The good 
news is that it can be cured when detected 
and treated early

October 15 to 19 is National Obesity 
Week and it aims to improve aware-
ness of obesity. The Government 
Employees Medical Scheme would 
like to provide you with some 
information on obesity and how to  
overcome it.

Obesity can be dangerous to one’s 
health. Many South Africans are 
unaware of the dangers of being 
overweight. Even children are 
becoming obese, which can expose 
them to a number of health risks as 
they get older. It has been estimated 
that one in five South African child-
ren is either overweight or obese.

Being overweight is, as the Heart 
and Stroke Foundation of South 
Africa points out, usually the result 
of an energy imbalance in which 
one’s energy intake has been greater 
than the energy used over a number 
of years. The foundation points out 
that there are a number of factors 
associated with obesity:
l Eating too much of the wrong 
types of food (such as takeaways and 

It should be noted that breast 
cancer is a disease that is not only 
confined to women. A man’s breast 
tissues are the same as a woman’s 
and some men develop the disease. 
It is much rarer in males, who make 
up only about 1% of breast cancer 
cases.

What to watch for
What should you look for when 
examining your breasts? You should 
check for any changes, including:
l The development of a lump;
l A discharge other than breast 
milk;
l Swelling; 
l Skin irritation or dimpling;

l Nipple abnormalities such as red-
ness, pain, scaliness and inversion.

These could all be possible indi-
cations of breast cancer. If you are 
worried about your breasts, get to a 
doctor. Nine out of 10 breast lumps 
are noticed by women themselves. It 
is, therefore, important for a woman 
to examine herself regularly. For 
a good guide on how to do a self-
examination visit the website www.
breastcancer.co.za.

Treatment 
There are different forms of breast 
cancer and some are more aggres-
sive and dangerous than others.

The type and course of the disease 
will vary from patient to patient 
and have a different effect on their 
lives. Some women will be success-
fully treated, whereas others may 
have a recurrence and need follow- 
up treatment.

Each breast cancer sufferer will 
be treated according to their unique 
situation, what type of breast cancer 
they have and how far the disease 
has progressed.

There are three main forms of 
treatment — radiotherapy, chemo-
therapy and surgery. Usually a com-
bination of these treatments is used. 

The treatment for breast cancer 
has become so advanced that it is 
often unnecessary for the patient 
to have her breast or breasts com-
pletely removed (mastectomy). 
Today, small lumps can often be 
surgically removed without having 
to resort to a mastectomy. 

But for treatment to be effective it 
is vital that the disease is discovered 
early, so women should take respon-
sibility for their health. 

For any GEMS member queries 
please phone the GEMS call centre 
on 0860 00 4367 or visit our website 
at www.gems.gov.za. GEMS will 
assist you in every way possible to 
ensure your family’s health  
and wellbeing

References: www.cansa.co.za, www.
breastcancer.co.za, www.making-
sense.co.za, www.pinkdrive.co.za

animal fats);
l Lack of exercise;
l Family history — if parents are 
overweight, children often follow 
the pattern;
l Pregnancy — the more pregnan-
cies a woman has, the more likely 
she is to put on weight; and
l Negative emotions, which can 
cause some people to eat as a com-
fort mechanism.

If you thought it was safe to be 
overweight, think again. The foun-
dation says that being overweight 
can increase the risk of developing 
the following health problems: heart 
disease (extra weight puts strain on 
the heart); high cholesterol levels, 
which can increase the danger of 
heart attack and stroke; diabetes; 
certain cancers; arthritis; gall-
stones; sleep apnoea; slower healing 
and increased susceptibility to infec-
tions; and psychological problems 
(obese people may feel very insecure 
about their weight).

Type II diabetes is becoming 

more prevalent in South Africa as 
the number of overweight people 
increases. This is because diabetes 
is often associated with obesity — 
those with a wide stomach girth are 
particularly at risk of developing it.

All is not doom and gloom for the 
overweight. Even small losses in 
weight can have health benefits.

With 150 minutes of exercise a 
week and a reduction of between 
5% and 7% of your body fat, you 
can lower your risk of developing 
diabetes by 58%, or more than half. 
Losing between 5% and 10% of your 
weight and getting some exercise 
can also substantially lower your 
risk of heart disease and cancer.

There are a number of diets adver-
tised, but avoid anything that prom-
ises a quick-fix solution. Rather see 
a dietician who can advise on how 
you can most effectively lose weight.

The Heart and Stroke Foundation 
recommends the following lifestyle 
changes for those who want to lose 
weight:

l Exercise regularly;
l Increase your intake of fibre, 
which makes your stomach feel 
fuller for longer;
l Eat at least five portions of vegeta-
bles and fruit daily;
l Use healthier cooking meth-
ods such as steaming, boiling  
and grilling;
l Limit the amount of extra fats 

in your diet, such as butter, cream, 
mayonnaise, dressings and oil;
l Limit your salt intake, because salt 
makes your body retain water; and 
l Drink between six to eight glasses 
of water a day.

References: www.heartfounda-
tion.co.za, www.ananzimen.co.za, 
www.kwevoel.co.za

A woman undergoes a mammogram, a special type of X-ray of the 
breasts used to detect tumours. Photos: Jean-Paul Pelissier/Reuters

Obesity — the silent killer

With 150 minutes of exercise a week and a reduction of between 
5% and 7% of your body fat, you can lower your risk of developing 
diabetes by 58%. Photo: Guang Niu/Reuters
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A
s part of the Government 
Employees  Medica l 
Scheme’s (GEMS) ongo-
ing effort to educate 
exist ing and future 

members on a range of healthcare 
topics, we would like to provide 
you with some valuable informa-
tion on the GEMS Oncology Disease 
 Management Programme.

Warning signs
Two months after her 47th birth-
day, Mary Khoza, an administration 
clerk and single mother of three, 
began to feel unwell. 

“The first thing I noticed was 
my lack of energy. I have always 
been a very busy person, running 
around and getting things done. 
But I started to feel tired, weak 
and wanted to sleep all the time. I 
thought I was probably just getting 
the flu but I was really worried when 
I started losing weight.”

Taking control
Khoza had the good sense to visit her 
doctor as soon as she realised some-
thing was wrong. After a number of 
tests, she was diagnosed with can-
cer. “I remember sitting in the doc-
tor’s rooms, alone, staring out of the 
window at the people outside talk-
ing, laughing, rushing to get some-
where. Being diagnosed with cancer 
was the biggest shock of my life.
“The doctor told me that treatment 
would have to begin immediately if 
there was any chance of fighting it.”
She contacted GEMS. “I was sent to 
the oncology ward straight away. It 
all happened so quickly that I didn’t 
know what to think. I was terrified.”

This was the beginning of Khoza’s 
battle for survival.

But the good news was that she 
wasn’t going to have to do it alone, 
because GEMS was by her side.

As the second-largest medical 
scheme in South Africa, GEMS 
is proud to be able to contribute 
positively in the fight against this 
disease, which affects millions of 
lives across the globe, by providing 
support to GEMS members such  
as Khoza.

GEMS steps in
The GEMS Oncology Disease 
 Management Programme was cre-
ated to offer members suffering 
from cancer not only the clinical 
support but also the emotional sup-
port to battle the disease and beat it.

“GEMS really came to my rescue. 
At the time, my children were so 
worried and I didn’t want to upset 
them. GEMS gave me extra support 
and a shoulder to cry on — I could 
share my burden with them. They 
also made sure that I got the right 

treatment so that I would have the 
best chance possible of beating  
the cancer.”

GEMS is always sensitive to the 
needs of members like Khoza. A 
partnership with the South African 
Oncology Consortium means that 
treatment is provided in the most 
cost-effective way possible.

The programme allows all costs 
associated with the disease, such as 
therapy, the oncologist’s consulta-
tions, related pathology and gen-
eral radiology, to be covered by the 
oncology benefit rather than by the 
member’s day-to-day benefit. The 
oncology benefit remains active for 
12 months after the completion of 
treatment.

Looking back, Khoza says she does 
not know what would have hap-
pened if she had not had access to 
the programme.

“Until you are actually in the situ-
ation, you don’t realise just how dif-
ficult it is. You have to cope with the 
nausea and pain from the chemo-
therapy, the fear of not living to see 
your children grow up, the anger 
that this has happened to you.

“On top of all of that, you have to 
try to keep going, try to be strong for 
your family, while all you want to do 
is fall apart. GEMS gave me the sup-
port I needed to keep going.”

Home free
Today, like many other GEMS 
 oncology patients, Khoza can say 
that she is a cancer survivor. By 
registering on the GEMS Oncology 
Disease Management Programme 
immediately after diagnosis she was 
able to begin her treatment early on 
and beat the disease.

If you have found lumps in your 
body, or are experiencing loss of 
appetite and weight loss, bone pain 
or severe internal discomfort, then 
make an appointment to see your 
doctor immediately because you 
may have cancer.

Those who f ind themselves 
 suffering from the disease need a 
strong support system that can help 
them to make it through the difficult 
time and beat cancer.

GEMS is extremely proud to be 

GEMS puts 
the ‘can’ 
into cancer

Being diagonised with the disease does not 
mean the end of life

The results of a mammogram, a breast cancer scan. The GEMS Oncology Disease Management Programme 
offers members suffering from cancer clinical and emotional support to battle the disease Photos:	Yannis	
Behrakis/Reuters

able to play such an integral role 
in this system and encourages all 
 government employees to choose 
life and join GEMS.

For any GEMS member queries 

please phone the GEMS call centre 
on 0860 00 4367 or visit our website 
at www.gems.gov.za. GEMS will 
assist you in every way possible 
to ensure your family’s health and 
wellbeing

“I remember  
sitting in the  
doctors rooms, 
alone, staring out 
of the window at 
the people outside 
talking,  
laughing, rushing 
to get somewhere. 
Being diagnosed 
with cancer was the  
biggest shock of my 
life”
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Is there a bully in the       staffroom?

Richard Hayward

B
ullying happens to a 
greater or lesser degree 
in every school every-
where. In your senior 
management position, 

you could be dealing directly with 
bullying incidents on a regular basis. 

As a member of the senior manage-
ment team (SMT) you are intimately 
involved with and responsible for 
helping to create a harmonious 
working environment. When staff 
bullying isn’t dealt with promptly 
and in an emotionally intelligent 
way, there can be huge negative con-
sequences. 

Bullied teachers are often absent 
from school. They can become 
mentally and physically ill. Bullied 
teachers can become ineffective 
in the classroom and make school 
a miserable experience for their 
unfortunate learners. Such teachers 
could leave the profession or go to a 
school where they know that bully-
ing is dealt with decisively.

Attempts at bullying can hap-
pen to you, too. Think of the angry 
teacher who is unhappy with deci-
sions taken by you or the school. 
They try to bully the SMT by threat-
ening legal action or reporting them 
to education department officials. 

Then there might be a groupie of 
teachers who sabotage SMT initia-
tives or improvement plans. 

D Riley, in “Investigation of Staff 
Bullying in Australian Schools: 
Executive Summary”, writes: “Staff 
bullying relates to situations where 
an adult is either the perpetrator or 
target of bullying. Bullying has been 
defined as ‘repeated and persistent 
negative acts towards one or more 
individual(s) which involve a per-
sistent power imbalance and create 
a hostile work environment’.” 

Research has identified different 
ways in which teachers can be bul-
lied. A sample of the types of bully-
ing is shown in a study conducted 

among staff in Australian schools 
(www.schoolbullies.org.au). 

The top 10 types of bullying in 
descending order of frequency (the 
percentage in the brackets indicate 
how many teachers personally expe-
rienced a particular type of bullying) 
were:
• Information is withheld which   
affects your performance (94.9%);
• Questioning of your decisions,  
procedures and judgment (94.8%);
• Tasks are set with unreasonable 
or impossible targets or deadlines 
(94.4%);
• Attempts are made to belittle and 
undermine your work (92.9%);
• Recognition, acknowledgement 
and praise are withheld (90.9%);
• You are ignored or excluded 
(89.5%);
• Your mental or physical health 
has been affected by the behaviour 
towards you (88.7%); 
• You are exposed to an unmanage-
able workload (87.8%);
• Excluded/frozen out/ignored 
from decision-making (87.6%); and
• Undermining of your integrity 
(86.3%).

In Britain, the types of bullying 
are not dissimilar. In South Africa, 
I’m unaware of any major research 
done on staffroom bullying but the 
types of bullying found in Austral-
ian and British schools will be found 
in ours, too. I add these five types of 
bullying:
• Spreading gossip or rumours 
about a person;
• Removing areas of responsibility 
without reasonable explanations;
• Blocking applications for leave, 
promotion or training;
• Regulation bullying; and
• Legal bullying.
Regulation bullying occurs when 
people are forced to comply blindly 
with rules and regulations even 
though there are often better ways 
of doing things. An example is when 
a teacher is forced to discipline a 
child who breaks a school rule in a 

specific way because of regulations. 
The teacher is denied the right to 
use professional discretion.
Legal bullying happens when threats 
are made about what will be done to 
a person who doesn’t comply with 
the demands of the bully. This type 
of bully is often in a senior manage-
ment position. The bully threatens 
legal action such as being charged, 
a commission of inquiry or being 
given a written warning.

How quality schools cope 
Quality schools work hard at creat-
ing a happy, productive organisa-
tional climate. The children enjoy 
school and the staff work well 
together. Any visitor can pick up the 
good vibes as they walk through the 
school gates. 

Ordinary and poor-quality schools 
are often characterised by an inabil-
ity to deal assertively with bully-
ing. Sadly, these schools create an 
atmosphere that allows bullying to 
rumble under the surface and even-
tually explode. 

Eight ideas to deal with this are:
•  Walk the talk of core values: At 
assemblies, awards functions and on 
many other occasions, we make oth-
ers aware of core values. Strive to be 

a role model of those values such as 
empathy, friendliness, honesty and 
kindness. There are times when, as 
an SMT member, you will deal with 
underperforming staff members. 
You will also handle those situations 
in which teachers handled conflict 
situations poorly. Remember to 
tackle the issue, not the individual. 
“Skinder will get you fired” was the 
headline of a newspaper item (Sun-
day Times July 4 2010). The article 
was about Ray Dalio, a self-made 
billionaire on Wall Street. He had 
issued a decree to his 1 000 employ-
ees — anyone who is overheard 
speaking maliciously about a col-
league three times will be fired. He 
transformed a wish to “only speak 
well” into a corporate rule of “Never 
say anything about a person you 
wouldn’t say to him directly”.            
• Make the staff aware: Just as the 
learners are made aware of differ-
ent forms of bullying, do the staff 
know the different types of bullying 
that can happen among themselves? 
Make them aware.
• Write a staff anti-bullying policy: 
Outside the education profession, 
the human resources departments 
of organisations write workplace 
anti-bullying and sexual harassment 
policies. I’m not suggesting that the 

school write a lengthy policy. State 
what constitutes bullying and what 
route to follow if it happens. 
• Ensure a fair workload: The SMT 
is directly involved in the allocation 
of staff administrative, extramural 
and teaching duties. Make sure that 
the allocations are scrupulously fair 
according to the person’s ability, 
experience and post level. 
• Make meetings democratic: Depart-
mental and whole-staff meetings 
should encourage staff to raise con-
cerns. Meetings that invite frank yet 
courteous discussions take away the 
legitimacy of gossiping and rumour-
mongering. When everyone is wel-
come to make input, the teachers 
become a team that cares and sup-
ports each member.
• Be vigilant in identifying bullying 
behaviour: Are there staff mem-
bers who always seem to sit alone 
or never come to the staffroom at 
break? Is there someone who never 
speaks at a meeting but talks like a 
confrontational politician outside? 
Is there a groupie being obstruc-
tive when a SMT member wishes to 
introduce change? Deal assertively 
with incidents in which you feel 
someone is a bully or being bullied.
• Do staff development: Many chil-
dren who bully need help in deal-

Following the popularity of an article  
on staffroom bullying last year,  
we are featuring another one  
as this problem is recurring

Attempts to belittle and undermine your work is a form of bullying
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ing with their emotions. Bullied 
children also need help. There are 
obvious parallels with teachers. 
Staff development training could 
include topics such as assertiveness 
training, conflict resolution skills, 
emotional intelligence and stress 
management.
• Arrange social events: Break times 
are too short for staff to get to know 
each other. This lack of contact hap-
pens especially when teachers are in 
different departments and phases of 
the school. Arrange social functions 
such as braais, end-of-term lunches 
and outings. People get to have fun 
and get to know each other and inci-
dents of bullying can be reduced to 
almost nil.

Rod Smith, a family therapist who 
lives in the United States, talks of 
the “free passage” that we’re all enti-
tled to, a life that is bully-free. Smith 
gives wise advice in this article:

Free passage …
“Every person deserves free passage 
— the right to be unhindered in their 
daily life. To be free of bullying of all 
kinds, free of abusive behaviours, 
free of intimidation, manipulation 
and domination — to live as victim 
to none.

“If this is not your experience, it 
is time to muster the courage to do 
something about it. It is time to speak 
up. Begin small: choose a few selected 
and trusted friends and tell them 
the truth. Ask them to listen without 
offering advice, without attempting 

to rewrite or reframe your experi-
ence. Essential to finding freedom, 
to finding your voice, to gaining the 
self-respect required to escape the 
destructive web that comes with toxic 
relationships is the willingness to 
articulate your experience and name 
it as accurately as possible.

“Once named, the trap is easier to 
identify and an escape plan is easier 
to devise. While there is no one-
plan-fits-all to rise above unhealthy 
patterns in relationships, silence is 
never the answer.

“Speak up. It’s the first step to 
freedom.”

The article highlights the first of 
the three crucial principles accord-
ing to Harvey S Firestone (The Mer-
cury,  June 17 2010) on how to deal 
with a bully. His three principles 
are:
• Never be bullied into silence;
• Never allow yourself to be made a 
victim; and
• Accept no one’s definition of your 
life but define yourself.

Further tips on how to deal with a 
bully are:
• When talking to a trusted friend 
or colleague, realise that the person 
should be able to help ensure that 
you’re not over-reacting. Sometimes, 
for example, an off-the-cuff remark 
from a colleague is not bullying, but 
a thoughtless comment.
• Have a meeting with the person 
attempting to bully you. State your 
concerns. Invite them to state theirs. 

Be a fully focused listener. In many 
instances, the person had no inten-
tion of being a bully.
• Do what you tell children to do 
if there is a bully. Be courteous, be 
non-confrontational, but keep social 
contact to a minimum. 
• Record bullying incidents if there 
are no improvements.
• In extreme cases, the matter could 
be raised with other SMT members 
to help find an amicable resolution 
within the school.
• When the issue cannot be solved 
amicably, it might be necessary for 
the department of education and/
or the teacher union to become 
involved. 
• Should the situation be unre-
solved, some form of staff move-
ment might be needed. It’s a chal-
lenge to the SMT to get behaviour 
modification from the bully. Alter-
natively, the bully doesn’t belong 
in the staffroom and needs to leave 
the school.   

Sadly, when senior management 
is unable to deal with such a bully 
or is the source itself of the bully-
ing, the innocent (bullied) person 
has tough choices: to live with the 
situation, go to another school or 
leave the profession.

Teaching is an exhilarating but 
exhausting profession. In 2010 it’s 
a profession in the midst of crisis. 
There aren’t enough teachers to 
meet the needs of the country. We 
need to ensure that we don’t lose 
our quality teachers. If we create 
happy, bully-free staffrooms, we 
can do much to keep them at the 
chalk face or whiteboard. 

This is an edited version of a paper 
presented to the Naptosa Principals’ 
Conference in August in Gauteng. 
Richard Hayward is a former prin-
cipal of two Gauteng state schools. 
Currently, he gives leadership and 
management workshops within 
the Quality in Education unit of 
SAQI (the South African Quality 
Institute). Presentations are done 
across the country. Poor schools are 
sponsored. For more information, 
please contact Vanessa du Toit (012 
349 5006; vanessa@saqi.co.za) or 
Richard Hayward (011 888 3262; 
rpdhayward@yahoo.com )

Information is withheld in a way that a�ects your performance

Your decisions, procedures and judgment are questioned

Tasks are set with unreasonable or impossible targets or deadlines

Attempts are made to belittle and undermine your work

Recognition, acknowledgement and praise are withheld

You are generally  ignored or excluded

Mental or physical health has been a�ected by behaviour towards you

You are given an unmanageable workload

You are excluded from decision-making

Your integrity is undermined

Are you a bullied teacher?
The ten most common ways to identify workplace bullying

1

2

3

4

5

6

7

8

9

10

You are given an unmanageable workload

You are excluded from decision-making
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Tuesday November 16 2010
— Life Sciences paper 1
09:00 - 11:00 Protein synthesis and DNA
11:00 - 13:00 Genetics
13:00 - 16:30 Reproduction
16:30 - 19:30 Live broadcast —
                             answering your questions
19:30 - 01:00 Repeat of day's broadcast

Wednesday November 17 2010
— Life  Sciences paper 2
09:00 - 11:00 Environmental issues: Plants
11:00 - 13:00 Environmental issues:
                             Humans and animals
13:00 - 16:30 Evolution
16:30 - 19:30 Live broadcast —
                             answering your questions
19:30 - 01:00 Repeat of day's broadcast

Thursday November 18 2010
— Life Sciences paper 1
09:00 - 11:00 Protein synthesis and DNA
11:00 - 13:00 Genetics
13:00 - 16:30 Reproduction
16:30 - 19:30 Live broadcast —
                             answering your questions
19:30 - 01:00 Repeat of day's broadcast

Friday November 19 2010
— Life Sciences paper 2
09:00 - 11:00 Environmental issues: Plants
11:00 - 13:00 Environmental issues:
                             Humans and animals
13:00 - 16:30 Evolution
16:30 - 19:30 Repeat of live broadcast
19:30 - 01:00 Repeat of day's broadcast

Saturday November 20 2010
— Accounting
09:00 - 11:00 Cash �ow statements and interpretation
11:00 - 13:00 Financial statements
13:00 - 16:30 Manufacturing accounts
16:30 - 19:30 Repeat of live broadcast from September
19:30 - 01:00 Repeat of day's broadcast

Sunday November 21 2010
— Life Sciences paper 2
09:00 - 11:00 Environmental issues: Plants
11:00 - 13:00 Environmental issues:
                             Humans and animals
13:00 - 16:30 Evolution
16:30 - 19:30 Live broadcast —
                             answering your questions
19:30 - 01:00 Repeat of day's broadcast

Monday November 22 2010
— Accounting
09:00 - 11:00 Cash �ow statements and interpretation
11:00 - 13:00 Financial statements
13:00 - 16:30 Manufacturing accounts
16:30 - 19:30 Repeat of live broadcast from September
19:30 - 01:00 Repeat of day's broadcast

Tuesday November 23 2010
— Accounting
09:00 - 11:00 Cash �ow statements
                             and interpretation
11:00 - 13:00 Financial statements
13:00 - 16:30 Manufacturing accounts
16:30 - 19:30 Live broadcast —
                             answering your questions
19:30 - 01:00 Repeat of day's broadcast

More matric exam revisions on television
Schedule of Mindset lessons broadcast on DStv Channel 319

Graphic: JOHN McCANN  Source: MINDSET

DStv Mindset schedule continued from page 5

Monday November 8 2010
— Life Sciences paper 2
09:00 - 11:00 Environmental issues: Plants
11:00 - 13:00 Environmental issues:
                              Humans and animals
13:00 - 16:30 Evolution
16:30 - 19:30 Live broadcast —
                              answering your questions
                              (Life Sciences or Physical Sciences)
19:30 - 01:00 Repeat of day's broadcast

Tuesday November 9 2010
— Physical sciences paper 1
09:00 - 11:00 Mechanics
11:00 - 13:00 Electricity and magnetism
13:00 - 16:30 Waves, sound and light
16:30 - 19:30 Live broadcast —
                              answering your questions
19:30 - 01:00 Repeat of day's broadcast

Wednesday November 10 2010
— English �rst additional language
09:00 - 11:00 Comprehension and summarising
11:00 - 13:00 Visual literacy
13:00 - 16:30 Language and editing
16:30 - 19:30 Live broadcast —
                              answering your questions
19:30 - 01:00 Repeat of day's broadcast

Thursday November 11 2010
— Physical Sciences paper 1
09:00 - 11:00 Mechanics
11:00 - 13:00 Electricity and magnetism
13:00 - 16:30 Waves, sound and light
16:30 - 19:30 Live broadcast —
                              answering your questions
19:30 - 01:00 Repeat of day's broadcast

Friday November 12 2010
— Life Sciences paper 1
09:00 - 11:00 Protein synthesis and DNA
11:00 - 13:00 Genetics
13:00 - 16:30 Reproduction
16:30 - 19:30 Repeat of live broadcast from September
19:30 - 01:00 Repeat of day's broadcast

Saturday November 13 2010
— Life  Sciences paper 2
09:00 - 11:00 Environmental Issues: Plants
11:00 - 13:00 Environmental Issues:
                              Humans and animals
13:00 - 16:30 Evolution
16:30 - 19:30 Live broadcast —
                              answering your questions
                              (Life Sciences or Physical Sciences)
19:30 - 01:00 Repeat of day's broadcast

Sunday November 14 2010
— Physical Sciences paper 2
09:00 - 11:00 Mechanics
11:00 - 13:00 Electricity and magnetism
13:00 - 16:30 Waves, sound and light
16:30 - 19:30 Live broadcast — answering your questions
19:30 - 01:00 Repeat of day's broadcast

Monday 15th November 2010
— Accounting
09:00 - 11:00 Cash �ow statements and interpretation
11:00 - 13:00 Financial statements
13:00 - 16:30 Manufacturing accounts
16:30 - 19:30 Repeat of live broadcast from September
19:30 - 01:00 Repeat of day's broadcast
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PROFESS IONAL  DEVELOPMENT 
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To register or learn more, please fi ll out 
and fax this token to 086 558 5433 / 
012 807 7165 or call Melany Manoharum 
at 012 816 9000
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The Foundation for Professional Development (FPD) is a Private 
Institution of Higher Education (Reg number 2002/HEO7/013) and 
offers the following programmes for teacher to develop their career:

Registered with the DOE as a PHEI under the Higher Education Act, 
1997 (Registration number: 2002/HE07/013)

Online Teacher Development 
Programmes
• Education technology: Practical
   Applications for the Classroom
• Creating a culture of support for
   Special Education Needs
• Maths Teaching strategies
• English Teaching strategies...
   and more

Building a better society through education and development                  

Only
R 900

Management Programmes

• Introduction to Proposal Writing
• Introduction to Financial 
   Management
• Introduction to Strategic 
   Planning
• Introduction to Marketing
• Introduction to School Governance

Only
R 500

What is homework?
Homework refers to tasks assigned 
by teachers to learners to be com-
pleted during non-school hours, 
either on their own or with help 
from their parents or guardians. 
As most learners complete these 
tasks at home, it is commonly called 
homework.

The purpose of homework?
Homework has no single purpose. 
The following themes predominate 
in the homework policies posted by 
South African schools on their web-

sites and printed in their brochures:
• To increase learners' know ledge 

and improve their abilities and 
skills;

• To reinforce what learners have 
already learned; 

• To prepare them for future 
lessons;

• To extend what they know by 
having them apply what they have 
learned to new situations, or to 
integrate their abilities by apply-
ing many different skills to a single 
task; and 

• To provide ongoing opportu-

nities for parents to participate in 
their children's education.

Are parents really able to help 
their children? 
Researchers at the University of 
South Africa have found that more 
than 85% of grade R learners are not 
learning in their home language and 
this situation persists through their 
school careers. Despite this, teach-
ers persist in sending school work 
home. Parents may be illiterate or 
semi-literate, yet teachers expect 
them to read to their children, cor-
rect their pronunciation, moni-
tor homework and so on, in many 
cases in a language they do not even 
understand.

The homework system we have 
in this country reinforces an Anglo-
phile, Eurocentric bias that leaves 
many parents unable to accomplish 

the lofty goals of schools’ homework 
policies. It even assumes that every 
learner has parents available — it 
blithely ignores the phenomenon of 
child-headed households or of Aids 
orphans living with grandparents, 
whose own education was perhaps 
even more rudimentary than that of 
the parents.

Do these learners have electric-
ity, do they have appropriate space 
in which to do homework, do they 
have time to do this when they may 
have household responsibilities? 
When will homework policy reflect 
the realities of South Africa?

Are privileged learners living in 
well-resourced homes getting 
more benefit from homework?
A grade 3 learner’s parent showed 
us a long-term homework project. 
Her son was required to investigate 

space travel using internet resources 
and had to present the final product 
as a Powerpoint presentation. Here 
we see the bland assumption that 
every learner has access to electronic 
resources and (in grade three!) 
the ability to use them. The parent 
ended up doing the project herself. 
The problem here is the same as for 
underprivileged learners: it just gets 
shifted upwards by a level or two. 

But even when all the material 
conditions have been met, the idea 
that parents have sufficient time to 
devote to homework supervision is 
laughably optimistic. Adults work 
long hours to make ends meet. Their 
own education, even if it was taken 
to a high level, was in a previous era. 
Twenty years ago, when a typical 
parent finished high school, technol-
ogy was not even part of the curricu-
lum. Approaches to mathematics 

Mary Clasquin-Johnson, Ina Joubert 
and Cycil Hartell discuss the issue of 
homework in the foundation phase. There 
are growing complaints by parents about 
the demands of homework on their children

If you are contemplating moving 
house and are prone to doing so fre-
quently, be sure it’s really necessary. 
Not only do repeated moves upset 
children, they also have long-term 
effects on the whole family.

As everyone knows, house moves 
are one of the most stressful of life 
events for adults, risking mental and 
physical health. But children are also 
affected. Ones who move frequently 
do worse at school and are worse 
behaved than ones whose homes do 
not keep changing. Frequently mov-
ing teens smoke, drink and attempt 
suicide more. These effects apply as 
much to rich as to poor families, as 
well as to children of relatively edu-
cated or uneducated parents.

Now comes powerful evidence 
that frequent childhood moves have 
adverse long-term consequences. 
More than 7 000 adults in the United 
States were asked how frequently 
they had moved during childhood, 
surveyed in 1994-1995 and again 10 
years later. Regardless of age, gen-
der and social class, the more moves 
as children, the worse the adult’s life 
satisfaction and emotional wellbeing. 
They were more likely to die younger, 

probably because of the impact of 
raised stress (cortisol) levels.

A basic reason was that, as adults, 
the frequent childhood movers had 
fewer, lower-quality social relation-
ships. As many previous studies have 
shown, childhood friendships play an 
important role in subsequent confi-
dence and social skills. If early friend-
ship networks keep changing because 
of  house moves, this study implies 
that there is long-term damage to 
adult friendship-making.

It did depend to some degree on 
what sort of person the child and 
adult was, however. The introverts 
in the sample who had moved fre-
quently were more likely to have poor 
adult social networks than introverts 
with few moves, largely explaining 
their ill-being. By contrast, extro-
verts who had been frequent movers 
as children were less harmed, prob-
ably because they managed to strike 
up better social networks. Neurotic 
(moody, nervous and highly strung) 
people also suffered more if they had 
been frequent childhood movers .

It could be argued that the results 
only apply to the US. The authors 
comment that “residential mobility 
has been one of the defining charac-
teristics of the American ethos since 

its inception”. Perhaps wryly, they 
continue: “Many Americans move to 
another city in search of a better edu-
cation, job, lifestyle and their inalien-
able right, happiness.”

But, there are strong reasons to sup-
pose that this ethos has transferred 
to Britain. Since the sale of council 
houses (public housing) in the 1980s, 
and the massive increase in the avail-
ability of credit, home-owning has 
spiralled upwards — 70% of Britons 
now own homes, compared with 40% 
of the French. With the loss of secu-
rity for people who rent, starting in 
the 1980s, ownership looked attrac-
tive for Britons.

Increasingly, we have come to 
regard our bricks and mortar as pen-
sions and capital wealth . But in many 
studies, debt has been shown to be 
a key cause of mental illness. In the 
United Kingdom, household indebt-
edness went up from £200-billion to 
£500-billion between 1979 and 1990, 
and it accelerated from there to a 
staggering £1 400-billion by 2008, 
mostly as a result of property fever.  
— © Guardian News & Media 2010

House moves and ill-being: Oishi, S et 
al, 2010, Journal of Personality and 
Social Psychology, 98, 980-94 Graphic: JOHN McCANNGraphic: JOHN McCANNGraphic: JOHN McCANN

Moving house bad for children
Oliver James in London
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have changed so much that parents 
are unable to help their children 
after the first few years of schooling.

Currently, nearly all teachers in 
South Africa are studying in con-
tinuing professional development 
programmes and for higher qualifi-
cations. One can only wonder — do 
these teachers find the time to help 
with their own children’s homework?

Amount of homework required?
International research demon-
strates that, within limits, there is 
a positive correlation between the 
amount of homework done and 
learner achievement. Much research 
supports the “10-minute rule”, the 
commonly accepted practice of 
assigning 10 minutes of homework a 
day for each grade level. For exam-
ple, under this system, grade one 
learners would receive 10 minutes of 
homework a day, whereas grade five 
learners would get 50 minutes of 
homework, and so on. In addition, 
learners should devote 10 minutes 
to reading. Grade R learners should 
therefore receive no homework at 
all, according to this rule.

Yet, many schools exceed these 
recommendations or do not count 
assigned reading in the time limit.

There is inconsistency regarding 
the amount of homework assigned 
by South African teachers, even by 
teachers at the same school. Parents 
should demand a sensible home-
work policy, perhaps one based on 
the above rule of thumb: 10 min-
utes a day for each grade level. At 
high school level, this would require 
teachers in different learning areas 
to coordinate their homework 
assignments. At university level 
credits are given to modules, which 
are calculated in notional hours. 
These notional hours can be divided 
and measured in lecturing time as 
well as in self-study time. Unfortu-
nately this is not so easy in schools.

Based on the inconsistencies we 
have studied in schools’ homework 
policies, it is evident that there are 
no clear guidelines from the educa-
tion department in this regard. Few 
schools provide prescribed times for 
homework in an attempt to control 
homework in a “sensible and reason-
able way”. Some schools believe that 
homework should be done at school 
whereas others set homework on 

specific days of the week. Teachers 
battle to accommodate the diversity 
of learners in their classes and also 
lack guidance about the quality and 
quantity of homework. How much 
homework is enough and whose 
standard should be maintained 
— that of the weak, average or the 
intelligent learner?

Frequent media reports on falling 
academic standards and poor school 
performance are causing anxiety 
among many parents, leading them 
to overemphasise homework. They 
view this as one aspect of their child-
ren’s learning that they can influence 
directly. Although many teachers 
and parents regard the benefits of 
homework (such as self-discipline, 
responsibility and a love of learning) 
as a given, it could place undue strain 
on the parent-child relationship, 
detract from the enjoyment of learn-
ing and cause stress by placing exces-
sive demands on learners. Is there no 
other way to attain these benefits, a 
more fun way, perhaps?

As child development specialists, 
we believe that childhood is impor-
tant in its own right. It is a crucial 
stage in children’s development 
and learning. Children learn best 
through play and enjoyment, not 
through formal academic assign-
ments. Therefore homework assign-
ments need to take account of the 
fact that children also learn from 
such informal activities as excur-
sions or projects that can improve a 
child’s creativity.

What can parents do?
Given all these constraints, what 
can parents do to support their 
children’s learning? When parents 
do homework of their own at the 
same time as their children, it sets 
a good example and helps to foster 
a positive attitude toward learning. 
This could be as simple as reading 
a newspaper in the child’s presence 
while homework is being done.

One key role for parents is to nego-
tiate with teachers and schools. This 

may take the form of speaking with an 
individual teacher, speaking to other 
school officials, coordinating with 
other parents or with the school gov-
erning body or school management 
team to get the homework load for the 
entire class or school reduced. 

Even if there is a language barrier, 
parents should attend the meetings 
and speak out on these issues. Parents 
could take along someone who can 
interpret for them.

Parents can monitor homework 
in many ways. They can ask their 
children whether they have received 
homework and how they are coping 
with it. Read your children’s textbooks 
and readers. Assist them to the best 
of your ability or find someone who 
can assist them. Parents can promote 
responsibility, time management and 
independent effort. 

Parents should also consider the 
conditions under which children do 
homework. No homework in front 
of the TV! Decide on the most suit-
able time to switch off the TV for the 

whole family. Provide a working sur-
face — if the child cannot have his 
or her own desk, clear the kitchen 
table. Ensure that there are pens, 
pencils and paper available.

Homework is a deeply entrenched 
part of many countries’ schooling sys-
tems, including South Africa’s. It will 
not go away any time soon. What par-
ents can do is negotiate the amount of 
homework with the school and pro-
vide a model for solid learning behav-
iour for their children. 

And if your children tell you “we 
don’t have any homework”, just say: 
“Right, I used that line 20 years ago!”

Mary Clasquin-Johnson is a 
researcher on grade R, Dr Ina 
Joubert’s research focuses on 
citizenship and literacy and Profes-
sor Cycil Hartell’s work involves 
health and safety issues in ECD/
foundation phase. Joubert and 
Hartell are from the University of 
Pretoria’s department of early 
childhood education

Night shift: How much homework is enough? Photo: Oupa Nkosi 

Several websites contain homework tips 
for teachers, such as:
1. Consider the home circumstances of 
learners.
2. Communicate expectations early in 
the school year.
3. Design assignments with a purpose.
4. Make sure learners understand the 
purpose.
5. Match assignments to your teaching 
style and learners’ learning styles.
6. Vary assignments.
7. Communicate with parents.
8. Link assignments to contemporary 
issues.
9. Match assignments to the skills, 
interests, abilities and needs of learners.
10. Use school and community 
resources.
11. Make homework assignments 
focused and clear.
12. Assign an appropriate amount of 
homework.
13. Encourage and teach good study 
habits.
14. Provide constructive feedback.
15. Give praise and motivate.
16. Give help as needed.
17. Give homework that makes learning 
personal.
18. Show respect for learners.
19. Create assignments that challenge 
learners to think and to integrate.
20. Make assignments fun.

Quick check list 
for teachers
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have changed so much that parents 
are unable to help their children 
after the first few years of schooling.

Currently, nearly all teachers in 
South Africa are studying in con-
tinuing professional development 
programmes and for higher qualifi-
cations. One can only wonder — do 
these teachers find the time to help 
with their own children’s homework?

Amount of homework required?
International research demon-
strates that, within limits, there is 
a positive correlation between the 
amount of homework done and 
learner achievement. Much research 
supports the “10-minute rule”, the 
commonly accepted practice of 
assigning 10 minutes of homework a 
day for each grade level. For exam-
ple, under this system, grade one 
learners would receive 10 minutes of 
homework a day, whereas grade five 
learners would get 50 minutes of 
homework, and so on. In addition, 
learners should devote 10 minutes 
to reading. Grade R learners should 
therefore receive no homework at 
all, according to this rule.

Yet, many schools exceed these 
recommendations or do not count 
assigned reading in the time limit.

There is inconsistency regarding 
the amount of homework assigned 
by South African teachers, even by 
teachers at the same school. Parents 
should demand a sensible home-
work policy, perhaps one based on 
the above rule of thumb: 10 min-
utes a day for each grade level. At 
high school level, this would require 
teachers in different learning areas 
to coordinate their homework 
assignments. At university level 
credits are given to modules, which 
are calculated in notional hours. 
These notional hours can be divided 
and measured in lecturing time as 
well as in self-study time. Unfortu-
nately this is not so easy in schools.

Based on the inconsistencies we 
have studied in schools’ homework 
policies, it is evident that there are 
no clear guidelines from the educa-
tion department in this regard. Few 
schools provide prescribed times for 
homework in an attempt to control 
homework in a “sensible and reason-
able way”. Some schools believe that 
homework should be done at school 
whereas others set homework on 

specific days of the week. Teachers 
battle to accommodate the diversity 
of learners in their classes and also 
lack guidance about the quality and 
quantity of homework. How much 
homework is enough and whose 
standard should be maintained 
— that of the weak, average or the 
intelligent learner?

Frequent media reports on falling 
academic standards and poor school 
performance are causing anxiety 
among many parents, leading them 
to overemphasise homework. They 
view this as one aspect of their child-
ren’s learning that they can influence 
directly. Although many teachers 
and parents regard the benefits of 
homework (such as self-discipline, 
responsibility and a love of learning) 
as a given, it could place undue strain 
on the parent-child relationship, 
detract from the enjoyment of learn-
ing and cause stress by placing exces-
sive demands on learners. Is there no 
other way to attain these benefits, a 
more fun way, perhaps?

As child development specialists, 
we believe that childhood is impor-
tant in its own right. It is a crucial 
stage in children’s development 
and learning. Children learn best 
through play and enjoyment, not 
through formal academic assign-
ments. Therefore homework assign-
ments need to take account of the 
fact that children also learn from 
such informal activities as excur-
sions or projects that can improve a 
child’s creativity.

What can parents do?
Given all these constraints, what 
can parents do to support their 
children’s learning? When parents 
do homework of their own at the 
same time as their children, it sets 
a good example and helps to foster 
a positive attitude toward learning. 
This could be as simple as reading 
a newspaper in the child’s presence 
while homework is being done.

One key role for parents is to nego-
tiate with teachers and schools. This 

may take the form of speaking with an 
individual teacher, speaking to other 
school officials, coordinating with 
other parents or with the school gov-
erning body or school management 
team to get the homework load for the 
entire class or school reduced. 

Even if there is a language barrier, 
parents should attend the meetings 
and speak out on these issues. Parents 
could take along someone who can 
interpret for them.

Parents can monitor homework 
in many ways. They can ask their 
children whether they have received 
homework and how they are coping 
with it. Read your children’s textbooks 
and readers. Assist them to the best 
of your ability or find someone who 
can assist them. Parents can promote 
responsibility, time management and 
independent effort. 

Parents should also consider the 
conditions under which children do 
homework. No homework in front 
of the TV! Decide on the most suit-
able time to switch off the TV for the 

whole family. Provide a working sur-
face — if the child cannot have his 
or her own desk, clear the kitchen 
table. Ensure that there are pens, 
pencils and paper available.

Homework is a deeply entrenched 
part of many countries’ schooling sys-
tems, including South Africa’s. It will 
not go away any time soon. What par-
ents can do is negotiate the amount of 
homework with the school and pro-
vide a model for solid learning behav-
iour for their children. 

And if your children tell you “we 
don’t have any homework”, just say: 
“Right, I used that line 20 years ago!”

Mary Clasquin-Johnson is a 
researcher on grade R, Dr Ina 
Joubert’s research focuses on 
citizenship and literacy and Profes-
sor Cycil Hartell’s work involves 
health and safety issues in ECD/
foundation phase. Joubert and 
Hartell are from the University of 
Pretoria’s department of early 
childhood education

Night shift: How much homework is enough? Photo: Oupa Nkosi 

Several websites contain homework tips 
for teachers, such as:
1. Consider the home circumstances of 
learners.
2. Communicate expectations early in 
the school year.
3. Design assignments with a purpose.
4. Make sure learners understand the 
purpose.
5. Match assignments to your teaching 
style and learners’ learning styles.
6. Vary assignments.
7. Communicate with parents.
8. Link assignments to contemporary 
issues.
9. Match assignments to the skills, 
interests, abilities and needs of learners.
10. Use school and community 
resources.
11. Make homework assignments 
focused and clear.
12. Assign an appropriate amount of 
homework.
13. Encourage and teach good study 
habits.
14. Provide constructive feedback.
15. Give praise and motivate.
16. Give help as needed.
17. Give homework that makes learning 
personal.
18. Show respect for learners.
19. Create assignments that challenge 
learners to think and to integrate.
20. Make assignments fun.

Quick check list 
for teachers
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Annual National Assessments (ANA)

The Department of Basic Education (DBE) wishes to inform all principals, teachers and School Governing Body members that in February 
2011 all learners in Grades 2-9 in public schools will participate in nationally set tests in literacy and numeracy. These tests will be known as 
the Annual National Assessments (ANA).

What will the ANA results be used for?

For teachers: 

• At individual learner level, ANA will provide teachers with empirical evidence on what the learner can and/or cannot do at a particular stage or grade and do so at the beginning of the school 

year. ANA results will not be used for school-based assessments (or CASS) for purposes of promotion and progression. The ANA results will be used for diagnostic purposes to know 

children’s learning needs at the beginning of the grade and help teachers mount appropriate teaching strategies. ANA tests will serve as an important indicator of the critical foundational 

skills that learners need in order to be able to learn in other subjects as well. 

For the system:

• At systemic level ANA provides reliable data for policy decisions related to provision and support required at various levels of the system. The National and Provincial departments will use 

the ANA results to prioritise appropriate support to teachers and schools. 

Who will set the ANA?

The ANA will be set nationally so that they can provide a benchmark for all schools in the basic education sector. Assessment of learners’ performance in the GET Band (Grades 1- 9) has 

previously been done at school level. 

When will the ANA be written?

ANA tests for 2010 will be administered in the second week of February 2011. In principle, future ANA tests for a given school year will be administered at the beginning of the subsequent school 

year. 

Which Grades will be involved?

ANA that will be conducted in February 2011 will involve all learners from Grade 2 to Grade 9. Each child will write a test that is a grade lower than where they shall be at the beginning of the 

2011 school year (for example Grade 7 will write Grade 6 tests which shall be marked by the Grade 7 teacher, Grade 4 will write Grade 3 tests and these will be marked by the Grade 4 teacher, 

Grade 2 will write Grade 1 tests which will be marked by the Grade 2 teacher, and so forth). Only Grade 1s will fall outside the net because they will be coming from Grade R.

What about Grade 9?

In 2011, Grade 9 tests will be piloted  in 50 sample schools in each province (maximum of 25 learners from each sampled school totalling 25 learners per school x 50 schools per province 

x 9 provinces = 11 250 learners). In subsequent years Grade 9 ANA will follow the same pattern as the other grades.

Who will mark the ANA?

Marking of all ANA tests will be done by the teachers of the learners at school level. Districts, in collaboration with SMTs, will moderate samples of school-marked papers. At national level, DBE 

will also sample scripts for moderation (limited to Grades 3, 6 and 9) to check if marking was done consistently across districts and provinces. 

How will the results of the ANA be communicated?

Schools will release the ANA results as soon as possible after administration in February each year so that parents may be informed and schools and teachers use the results to inform their 

planning for the school year. 

What guidance will be given to teachers to prepare learners for ANA?

The DBE will disseminate exemplars of ANA literacy and numeracy items so that schools and parents can assist learners in their preparations for taking the tests in February.  The examplars 

cover critical aspects of the learning outcomes that can be assessed using pencil-and-paper exercises. They illustrate various questioning styles, specific competencies and cognitive levels 

which will be included in the final tests. It is important to note that the examplars can never be exhaustive in testing everything that learners are expected to have learnt by the end of the grade. 

They can only serve as a guide.

Examples from examplars

Grade 3 Numeracy

LO 1: NUMBERS, OPERATIONS AND RELATIONSHIPS

Thami bought 50 oranges and 5 bags. He put the same number of oranges 
in each bag until there were no oranges left. 

How many oranges did he put in each bag?

Grade 6 Mathematics

LO 3: SPACE AND SHAPE

On the grid below, each block represents 1 cm by 1 cm.

The area of the shaded figure  =  ___________________cm2

Where can I access ANA exemplars?

Exemplars for all grades should be accessed from the Department of Basic Education’s website: www.education.gov.za  or http://thutong.doe.gov.za.

Notice: All principals and teachers should note that the next edition of Curriculum News will shortly be distributed to provinces and district offices. Principals should note that they must ensure 

that each teacher has a copy.
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